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Day 1: (কম মশিিস-১) 

 

অশিবিিবের উবেশ্য   

         আেন্দঘে ও সুশৃংখল পশরবিি িজায় শ্ররবখ প্রশিক্ষবণর  লক্ষয, উবেশ্য, আউটলাইে ও শেয়মািলীর সাবে 

পশরশিত হওয়া। 

শিষয়িস্তু 

         কাজ-ক :  পশরশিশত, আইস শ্রেশকৃং ও শপ্রবটস্ট 

কাজ-খ :  প্রশিক্ষণােীবির প্রতযািা 

কাজ-গ :  প্রশিক্ষবণর লক্ষয, উবেশ্য ও আউটলাইে 

কাজ-ঘ :  প্রশিক্ষবণর গ্রাউন্ডরুল শেি মারণ 

 

 প্রবয়াজেীয় উপকরণ 

আট ম শ্রপপার, মাকমার শ্রপে/িক, শ্রিার্ ম, শ্রেম ট্যাগ, ও শপ্রবটস্ট প্রশ্নপত্র, MMP (পাওয়ার পবয়ন্ট শ্রপ্রবজবন্টিে)-

১.১, প্রবজক্টর, ল্যাপটপ, পবয়ন্টার, শিপ শ্রিার্ ম ও িাট ম, শ্রোট ুকক, কলম, শ্রপশসিলল ইতযাশি 

প্রশিক্ষবকর প্রস্তুশত 

অশিবিিে শুরুর পূবি মই পশরশিশত পবি মর জন্য আট ম শ্রপপার/শিপ কার্ ম শ্রকবট শেে। অশিবিিবের শিষয়িস্তু 

শিন্যাস িাবলািাবি আত্মস্থ কবর শেে। প্রশিক্ষবণর উবেশ্য ব্যাখ্যার জন্য প্রস্তুতকৃত MMP ১.১  পবে ুকবে 

শেে, সফট কশপ সবে শেে এিৃং প্রিি মবের ব্যিস্থা শেশিত করুে। প্রশিক্ষণােীবির জন্য শ্রোট ুকক, কলম, 

শ্রপশসিলল ও শপ্রবটবস্টর প্রশ্নপত্র গুশিবয় শেে। 

অশিবিিে ১.১: প্রশিক্ষণ পশরশিশত                                                                সময় : ৬০ শমশেট 

 



 প্রশক্রয়া 

কাজ-ক : পশরশিশত, আইস শ্রেশকৃং ও শপ্রবটস্ট 

1. শুবিচ্ছা শিশেময় কবর শেবজর পশরিয় শিে। সিাইবক শ্রেম ট্যাগ লাগাবত িলুে। 

2. সকল প্রশিক্ষণােীবিরবক একটি কবর কাবর্ মর টুকবরা শিে। টুকবরাটি তাবিরবক িাবলািাবি লক্ষয করবত িলুে 

এিৃং টুকবরার শ্রজাো শ্রিবখ শেবজবির জুটি খ ুঁবজ শেবত িলুে (একজবের হাবতর টুকবরার সাবে যার টুকবরার 

অপর অৃংি শমবল যাবি, তাবক শেবয় জুটি গঠে করবত িলুে)। জুটিবত দু’জেবক পশরশিত হবত িলুে। একাবজর 

জন্য পাঁি শমশেট সময় শিে। প্রবতযবক তার শ্রজাোর সিবের সাবে কো িবল এবক অপবরর ব্যাপাবর শেবির 

শিষয়গুবলা সম্পবকম শ্রজবে শেবত িলুে 

- োম 

- কম মস্থল 

- শ্রয শ্রকাবো পিবন্দর শিষয়/কাজ 

3. এবক অপবরর সাবে আবলািো শ্রিবষ প্রবতযবক তার শ্রজাোর সিেবক সিার সামবে পশরিয় কশরবয় শিবত  

িলুে।  

4. প্রশিক্ষণােীবির প্রবতযবকর হাবত শপ্র-শ্রটস্ট তুবল শিে। শপ্র-শ্রটস্ট শ্রিষ করার জন্য ১০ শমশেট সময় শেি মারণ কবর 

শিে। এ সময় শিবিষিাবি উবেখ করবিে শ্রযে প্রশিক্ষণােীগণ কাবরা সাবে আবলািো ব্যশতবরবক শপ্র-শ্রটস্ট 

এর প্রশ্নমালার উির প্রিাে কবরে।  

5. MMP ১.১ শ্রেবক উেীপোমূলক শিশর্ওটি (the story of chage of an egale)প্রিি মে করুে, প্রিি মে 

শ্রিবষ শিশর্ও   এর ওপর ২/৩ জবের মতামত শুনুে। তাবির মূল িক্তব্য শমবল শ্রগবল িন্যিাি শিে; সঠিক 

তথ্য ো শ্রপবল শ্রযাগসূত্র শ্রটবে মূল শ্রমবসজটি িবল শিে । 

6. যারা এটিবক সমে মে কবরে, তাবিরবক হাত তুলবত িলুে এিৃং সিাইবক শেবয় সমস্ববর উৎসাহমূলক শ্রলাগাে 

শিে ‘আমরা পশরিতমবের সাবেই আশি এিৃং োকি’ ।  

 

কাজ-খ :  প্রশিক্ষণােীবির প্রতযািা 

এ প্রশিক্ষণ শ্রেবক প্রশিক্ষণােীবির যা যা  প্রতযািা আবি , তা দুইশমশেট শ্রিবি সিাইবক শেজ শেজ শ্রোটুকবক শলখবত 

িলুে। এিার আবলািোর মাধ্যবম তাবির সািারণ প্রতযািাগুবলা একশত্রত কবর একটি শ্রপাস্টাবর শলখে এিৃং শ্রিওয়াবল 

শ্রেঁবট শিে এিৃং তাবিরবক আশ্বস্থ করুে শ্রয আগামী পাঁি শিবের আবলািোয় এই প্রতযািাগুবলা পূরণ হবি।  



কাজ-গ :  প্রশিক্ষবণর লক্ষয, উবেশ্য ও আউট লাইে 

1. তথ্যপত্র  ১.1(ক) এর আবলাবক প্রশিক্ষবণর লক্ষয ও উবেশ্য প্রশিক্ষণােীবির সামবে উপস্থাপে করুে 

(পাওয়ার পবয়ন্ট /শ্রপাস্টার শ্রপপাবরর সাহাবে)। 

2. এিার লক্ষয ও উবেবশ্যর সাবে তাবির প্রতযািাগুবলা শমশলবয় শ্রিখবত িলুে। 

3. এিার িয়শিেব্যাপী কায মক্রম িকটি সৃংশক্ষপ্তিাবি প্রশিক্ষণােীবির সামবে উপস্থাপে করুে এিৃং সামশগ্রক 

কায মক্রম সম্পবকম তাবির শ্রকাবো শজজ্ঞাসা/প্রশ্ন োকবল তা শেবয় আবলািো করুে।  

কাজ-ঘ : প্রশিক্ষবণর গ্রাউন্ডরুল শেি মারণ 

1. এই প্রশিক্ষণ িলাকাবল প্রশিক্ষণবক আেন্দঘে ও সুশৃংখল রাখার জন্য আমরা সিাই কী কী শেয়ম েীশত 

শ্রমবে িলি তা শ্রেোশর আবলািোর মাধ্যবম একটি শিপ িাবট ম শলখে । প্রবয়াজবে তথ্যপত্র ১.১ (খ) শ্রিবখ 

শেে। 

2. সিার মতামবতর শিশিবত তাশলকাটি চূোন্ত করুে এিৃং তাবির সহায়তায় দৃশ্যমাে (সহবজ শ্রিাবখ পবে )  

শ্রকাবো শ্রিয়াবল িা িরজায় লাশগবয় শিে। 

3. এিার MMP ১.১ শ্রেবক দৃশিশিশের ওপর শিশর্ওটি প্রিি মে করুে এিৃং মূলকো প্রশিক্ষণােীবির িলবত 

িলুে। প্রবয়াজে মূল শ্রমবসজ ‘ইশতিািক দৃশিিশে সি সমোর সমািাবে ভূশমকা রাবখ’-এটি ুকশেবয় 

িলুে। এরপর সিাইবক িন্যিাি জাশেবয় অশিবিিেটি সমাপ্ত করুে। 

তথ্যপত্র ১.১ (ক) 

 শপ্রবটস্ট 

োম: .....................................................................................     শ্রজন্ডার: োরী/পুরুষ/অন্যান্য 

পাইলটিৃং স্কুবলর শিক্ষক শক ো: হযাঁ/ো 

শিক্ষাপ্রশতষ্ঠাবের োম:............................................................................................................. 

ক) জাতীয় শিক্ষাক্রম রূপবরখা-২০২১ এ শ্রযসি পশরিতমে আো হবয়বি- 

  

 

খ) শ্রযসি কারবণ শিক্ষাক্রবম এসি পশরিতমে প্রবয়াজে মবে করশি- 



 

 

গ) অশিজ্ঞতাশিশিক শিখে িলবত যা ুকশে- 

 

 

ঘ) শিখেকালীে মূল্যায়ে শ্রযিাবি করা যায়- 

 

 

ঙ) সামশিক মূল্যায়ে শ্রয প্রশক্রয়ায় হবত পাবর- 

 

 

ি) শপশিবয় পো শিক্ষােীবির শ্রযিাবি সহায়তা করা যায়- 

 

তাশরখ স্বাক্ষর 

তথ্যপত্র ১.১ (খ)  

প্রশিক্ষবণর লক্ষয ও উবেশ্য 

 লক্ষয 

 জাতীয় শিক্ষাক্রম ২০২২ িাস্তিায়বের  জন্য প্রস্তুত করা (সক্ষমতা ততশর)। 

 উবেশ্য 

 জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ এিৃং শিস্তাশরত শিক্ষাক্রম ২০২২ সম্পবকম অিশহত হওয়া  

 প্রিশলত শিক্ষাক্রবমর সাবে েতুে শিক্ষাক্রবমর মূল পাে মকয ও পশরিতমেসমূহ সম্পবকম িারণা লাি করা 



 শিক্ষাক্রম রূপবরখা ২০২১ অনুযায়ী অশিজ্ঞতাশিশিক শিখে-শ্রিখাবো পদ্ধশত জাো ও অনুিীলে করা।  

তথ্যপত্র ১.১ (গ)  

 প্রশিক্ষবণ শ্রয শেয়মগুবলা আমরা শ্রমবে িলি (গ্রাউন্ড রুলস, েমুো) 

 প্রশতশিে শেশি মি সমবয় প্রশিক্ষণ কবক্ষ আসা ও শিরশতর জন্য শেি মাশরত সময় শ্রিবষ শফবর আসা 

 প্রশিক্ষণ িলাকাবল শ্রমািাইল িন্ধ রাখা 

 কায মক্রম িলাকাবল শ্রকাবো শজজ্ঞাসা/মতামত োকবল হাত তুবল জাোবো 

 মতামত প্রিাবের সময় অবন্যর িক্তব্য সমাপ্ত হওয়া পয মন্ত অবপক্ষা করা 

 প্রশিক্ষণ কায মক্রবমর িাইবর অপ্রাসশেক আবলািো শ্রেবক শিরত োকা  

 প্রশতশিেকার কায মক্রম শ্রিবষ ব্যিহৃত উপকরণ শেশি মি স্থাবে গুশিবয় রাখা এিৃং প্রশিক্ষণ কক্ষ ও শ্রকন্দ্র পশরষ্কার রাখা 

(শ্রযমে- টিসুয, পাশের শ্রিাতল, ওয়াে টাইম কাপ/গ্লাস, মাস্ক ইতযাশি শেশি মি স্থাবে শ্রফলা) 

 স্বাস্থযশিশি যোযেিাবি শ্রমবে িলা 

 কায মক্রম িলাকাবল অনুমশত ো শেবয় িশি শ্রতালা িা শিশর্ও িারণ করা শ্রেবক শিরত োকা 

  কম মসূশির র্কুবমন্টিবের জন্য িশি শ্রতালা ও শিশর্ও িারবণর ব্যাপাবর কাবরা আপশি োকবল জাশেবয় রাখা 

 



কম মশিিস-১ 

 

অশিবিিবের উবেশ্য   

জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ -এর মূল রূপকল্প, পশরিতমবের শ্রপ্রক্ষাপট, শিখে-শ্রিখাবো ও মূল্যায়ে প্রশক্রয়া 

সম্পবকম সািারণ িারণা, এিৃং িলমাে শিক্ষাক্রবমর তুলোয় মূল পশরিতমেসমূবহর সাবে পশরশিত হওয়া।   

শিষয়িস্তু 

         কাজ-ক :  জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ সম্পবকম িারণা যািাই  

কাজ-খ :  জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ -এর প্রিাে শিকগুবলা উপস্থাপে, আবলািো ও মত শিশেময় 

 

 প্রবয়াজেীয় উপকরণ 

মাকমার শ্রপে/িক, শ্রিার্ ম, জাতীয় শিক্ষাক্রম রূপবরখা ২০২১, MMP ১.২ (পাওয়ার পবয়ন্ট শ্রপ্রবজবন্টিে), 

প্রবজক্টর, ল্যাপটপ, পবয়ন্টার, শিপ শ্রিার্ ম ও িাট ম, শ্রোট ুকক, কলম, শ্রপশসিলল ইতযাশি। 

প্রশিক্ষবকর প্রস্তুশত 

অশিবিিে শুরুর পূবি মই অশিবিিবের শিষয়িস্তু শিন্যাস িাবলািাবি আত্মস্থ কবর শেে। জাতীয় শিক্ষাক্রম 

রূপবরখা সম্পবকম িাবলািাবি (MMP ১.২)  পবে ুকবে শেে, সফট কশপ সবে শেে এিৃং প্রিি মবের ব্যিস্থা 

শেশিত করুে।  

 প্রশক্রয়া 

কাজ-ক : জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ সম্পবকম িারণা যািাই  

1. প্রশিক্ষণােীবির সাবে কবয়কটি প্রবশ্নর শিশিবত আবলািো করুে, প্রশ্নগুবলা এমে হবত পাবর- 

অশিবিিে ১.২: জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ পশরশিশত                                        সময় : ১২০ শমশেট 

 



o জাতীয় শিক্ষাক্রম রূপবরখা-২০২১ সম্পবকম আপোরা কী জাবেে? 

o শ্রযাগ্যতাশিশিক শিক্ষাক্রম িলবত আপোর িারণা কী? 

o িলমাে শিক্ষাক্রম ও জাতীয় শিক্ষাক্রম রূপবরখা-২০২১ এর মবধ্য শমল এিৃং অশমল সম্পবকম আপোর 

মতামত কী? 

o জাতীয় শিক্ষাক্রম রূপবরখা-২০২১ অনুযায়ী শিখে শ্রিখাবো পদ্ধশত ও মূল্যায়ে শ্রকৌিল সম্পবকম আপোর 

িারণা কী? 

o জাতীয় শিক্ষাক্রম রূপবরখা-২০২১ এর এমে শক শ্রকাবো শিক আবি শ্রয ব্যাপাবর শিবিষিাবি িারণা 

সুস্পি হওয়া প্রবয়াজে মবে কবরে? োকবল শ্রসটি কী? 

এ পয মাবয় প্রশ্নগুবলা শেবয় প্রশিক্ষণােীবির শেবজবির মত প্রকাি করবত এিৃং আবলািো করার সুবযাগ ততশর কবর 

শিে। শ্রযসি শিষবয় শিিা িা প্রশ্ন ততশর হবি তা শেবয় তাবিরবকই মন্তব্য করার সুবযাগ শিে।  

 

কাজ-খ : জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ -এর প্রিাে শিকগুবলা উপস্থাপে, আবলািো ও মত শিশেময় 

1. তথ্যপত্র ১.২-এর আবলাবক প্রশিক্ষক জাতীয় শিক্ষাক্রম রূপবরখা ২০২১-এর প্রিাে শিকগুবলা 

প্রশিক্ষণােীবির সামবে উপস্থাপে (বপাস্টার/পাওয়ার পবয়ন্ট শ্রপ্রবজবন্টিে ১.২ এর মাধ্যবম) করুে। 

2.  উপস্থাপো শুরু করার আবগই তাবির জাশেবয় রাখে, শ্রয শিষয়গুবলা শেবয় তাবির প্রশ্ন/শজজ্ঞাসা োকবি 

তা শ্রোট শেবয় রাখবত এিৃং উপস্থাপো শ্রিবষ শজজ্ঞাসাগুবলা শেবয় আবলািো করবিে। একইসাবে, 

শিক্ষাক্রম রূপবরখা সম্পবকম সম্পবকম তাবির শ্রকাবো তথ্যগত ভুল িারণা আবি শক ো তা আবলািোর 

মাধ্যবম শ্রির করার শ্রিিা করবিে ও সঠিক তথ্য প্রিাে করবিে।  

3. উপস্থাপে শ্রিবষ তথ্যপত্র শ্রেবক সৃংশলি িারণাগুবলা শেরবি পেবত িলুে। পাঠ শ্রিবষ এ শিষবয় তারা কী 

ুকেবত শ্রপবরবিে তা সামবে এবস শ্রয শ্রকাবো দুইজেবক সৃংবক্ষবপ িলবত িলুে। 

4. তাবির িারণায় শ্রকাবো ঘাটশত িা ত্রুটি োকবল তা সৃংবিািে কবর শিে। 

5. েতুে শ্রকাবো প্রশ্ন ততশর হবল তা শেবয় আবলািো করুে । 

6. সিবিবষ জাতীয় শিক্ষাক্রম রূপবরখা শেবয় সািারণ একটি উপসৃংহার শ্রটবে , সিাইবক িন্যিাি জাশেবয় 

অশিবিিে সমাপ্ত করুে। 

তথ্যপত্র ১.২ 

জাতীয় শিক্ষাক্রম রূপবরখা ২০২১ 



bZzb wk¶vµ‡g we‡eP¨ welqmg~n 

 wkÿv_©x‡Kw› ª̀K I Avb›`gq cov†kvbvi cwi‡ek m „wó 

 welq Ges cvV¨cy Í̄‡Ki ‡evSv I Pvc Kwg‡q `ÿZv I †hvM¨Zvq ¸iæZ¡ Av‡ivc 

 Mfxi wkLb (Deep learning) I Zvi c Ö‡qv‡M ¸iæZ¡ cÖ`vb 

 gyL ’̄ wbf©iZvi cwie‡Z© AwfÁZv I Kvh©µgwfwËK wkL‡b AMÖvwaKvi cÖ`vb 

 †Ljvayjv I m„Rbkxj Kvh©µ‡gi gva¨‡g wkL‡bi Dci ¸iæZ¡ cÖ`vb 

 wbw ©̀ó w`‡bi wkLbKvR †hb wkÿv cÖwZôv‡bB †kl nq †m ai‡bi wkLb Kvh©µg cwiPvjbv Ges 

Avb›`gq Kv‡R m¤ú„³ Kivi gva¨‡g †nvg Iqv‡K©i Pvc Kgv‡bv  

 wbw ©̀ó mg‡q AwR©Z cvi`wk©Zvi g~j¨vqb I mb` cÖvwßi cÖwZ ¸iæZ¡ Av‡ivc 

 Rxeb I RxweKvi mv‡_ m¤úwK©Z wkÿv 

iƒcKí 

gyw³hy‡×i †PZbvq D¾xweZ †`k‡cÖwgK, Drcv`bgyLx, Awf‡hvR‡b m¶g myLx I ˆewk¦K bvMwiK M‡o †Zvjv| 

†hvM¨Zv - 

gyw³hy‡×i †PZbvq DØy× n‡q cwieZ©bkxj †cÖ¶vc‡U Awf‡hvR‡bi Rb¨ Ávb, `ÿZv, g~j¨‡eva I „̀wófw½i 

mgš^‡q AwR©Z m¶gZv 

†hvM¨Zv wba©vi‡Yi †cÖiYv wn‡m‡e  

gyw³hy‡×i †PZbv 

RvZxq wk¶vµ‡gi g~j wfwË n‡jv: 

gyw³hy×Kvjxb ¯^vaxbZvi †NvlYvc‡Î Dwj¬wLZ †PZbv 

 gvbweK gh©v`v  

 mvgvwRK b¨vqwePvi 

 mvg¨ 

¯^vaxb evsjv‡`‡ki msweav‡bi ivóªxq Pvi g~jbxwZ  

 RvZxqZvev` 

 mgvRZš¿ 



 MYZš¿ I 

 ag©wbi‡c¶Zv 

g~j †hvM¨Zv (Core Competency) 

1. A‡b¨i gZvgZ I Ae ’̄vb‡K m¤§vb I Abyaveb K‡i, †cÖ¶vcU Abyhvqx wb‡Ri fve, gZvgZ h_vh_ 

gva¨‡g m„Rbkxjfv‡e cÖKvk Ki‡Z cviv|  

2. †h‡Kv‡bv Bmy¨‡Z m~² wPšÍvi gva¨‡g mvgwMÖK welqmg~n we‡ePbv K‡i mK‡ji Rb¨ †hŠw³K I m‡ev©”P 

Kj¨vYKi wm×všÍ wb‡Z cviv| 

3. wfbœZv I ˆewPÎ¨‡K m¤§vb K‡i wbR¯^ K…wó, ms¯‹…wZ, BwZnvm I HwZ‡n¨i aviK n‡q wbR †`‡ki cÖwZ 

fv‡jvevmv I wek̂¯ÍZv cÖ`k©bc~e©K wek^ bvMwi‡Ki †hvM¨Zv AR©b Kiv| 

4. mgm¨vi cÖ‡¶cY, ª̀æZ Abyaveb, we‡kølY, ms‡kølY Ges fwel¨r Zvrch© we‡ePbv K‡i mK‡ji 

AskMÖn‡Yi gva¨‡g †hŠw³K I m‡e©v”P Kj¨vYKi wm×všÍ wb‡Z I mgvavb Ki‡Z cviv| 

5. cvi¯úvwiK mn‡hvwMZv, m¤§vb I m¤úªxwZ eRvq †i‡L kvwšÍc~Y© mnve ’̄v‡bi gva¨‡g cwieZ©bkxj 

c„w_ex‡Z wb‡R‡K gvwb‡q wb‡Z cviv Ges cieZ©x cÖR‡b¥i Rb¨ wbivc` evm‡hvM¨ c„w_ex ˆZwi‡Z 

f‚wgKv ivL‡Z cviv| 

6. bZ zb „̀wó‡KvY, aviYv, „̀wófw½ cÖ‡qv‡Mi gva¨‡g bZzbc_, †KŠkj I m¤¢vebv m„wó K‡i ˆkwíKfv‡e 

Zv Dc ’̄vcb Ges RvZxq I wek̂Kj¨v‡Y f‚wgKv ivL‡Z cviv| 

7. wb‡Ri kvixwiK-gvbwmK ¯^v¯’¨ e¨e¯’vcbvi `vwqZ¡ wb‡q wbR Ae¯’vb I f‚wgKv †R‡b SzuwKnxb wbivc` 

I MÖnY‡hvM¨ e¨w³MZ, cvwievwiK, mvgvwRK, ivóªxq, ˆewk^K m¤úK© I †hvMv‡hvM ˆZwi Ki‡Z I 

eRvq ivL‡Z cviv| 

8. cÖwZwbqZ cwieZ©bkxj c„w_ex‡Z SzuwK †gvKv‡ejv Ges gvbweK gh©v`v A¶zYœ †i‡L wbivc` I myiw¶Z 

Rxeb I RxweKvi Rb¨ wb‡R‡K cÖ¯‘Z ivL‡Z cviv| 

9. cwieZ©bkxj c„w_ex‡Z ˆ`bw›`b D™¢‚Z mgm¨v MvwYwZK, ˆeÁvwbK I cÖhyw³MZ `¶Zv e¨envi K‡i 

mgvavb Ki‡Z cviv| 

10. agx©q Abykvmb, mZZv I ˆbwZK ¸Yvewj AR©b Ges ï×vPvi Abykxj‡bi gva¨‡g cÖK…wZ I gvbe-

Kj¨v‡Y wb‡R‡K wb‡qvwRZ Ki‡Z cviv| 

 

wk¶vµg iƒc‡iLvq g~j cwieZ©bmg~n 

 10g †kªwY ch©šÍ mK‡ji Rb¨ 10wU welq (cÖPwjZ gvbweK, weÁvb I e¨emvq wkÿv wefvM _vK‡e 

bv); 



 cix¶v I gyL¯’wbf©i cov‡kvbvi cwie‡Z©, cvi`wk©Zv‡K ¸iæZ¡ w`‡q `kg †kªwY †k‡l cvewjK cix¶v; 

 cixÿvi Pvc Kgv‡bvi Rb¨ GKv`k †kÖwYi wkÿvµ‡gi wfwË‡Z GKv`k †kÖwY †k‡l Ges Øv`k †kªwYi 

wkÿvµ‡gi wfwË‡Z Øv`k †kÖwY †k‡l cvewjK cixÿv; 

 cvi`wk©Zv AR©b wbwðZ Kiv I gyL¯’wbf©iZv Kgv‡bvi Rb¨ wkLbKvjxb g~j¨vqb 

 9g I 10g †kÖwY‡Z cÖ‡Z¨K wk¶v_x©i Rb¨ K…wl, †mev ev wkí Lv‡Zi GKwU AKz‡ck‡bi Ici 

†ckv`vwi `¶Zv AR©b eva¨Zvg~jK 

 mvßvwnK QywU ỳB w`b cÖeZ©b;  

 AwfÁZvwfwËK wkLb Kvh©µg we`¨vjq, cwievi I mvgvwRK cwim‡i Abykxjb; 

 wkÿv_x©i Awfbœ g~j¨‡eva I „̀wófw½ AR©‡bi Rb¨ ¯ÍiwfwËK wbe©vwPZ wel‡qi cvkvcvwk gv ª̀vmv I 

KvwiMwi kvLvi we‡klvwqZ welqmg~‡ni †hŠw³K mgš^q| 

  



 

 

Day 1 Session 3 

Session: 1.3 Subject Conceptualization: English  
 

Time: (14.00 – 15.00)  

1 Hour 
 

Objective: In this session, the trainee will know in which areas students can use English 

(e.g., in real-life scenarios, in creative writing) and how students can orient themselves 

with local values as well as democratic skills through the process of learning English.  
 

Content:  
 Ideas of competencies  

 English subject conceptualization 

 Unpacking the diagram of subject conceptualization 

 Core dimensions as reflected in English  
 

Teaching learning materials/aids:  

 Powerpoint slides 

 Poster papers 

 Pen 

 Marker 

 TG 
 

Preparation:  
 

 

 Firstly, trainers must read the text of English subject conceptualization (referring to 

1.3.2) to internalize the concepts in a way that they can deliver the ideas to the 

trainees in a very simple way with ample examples and analogies.  

 Then, the trainer will prepare a PPT slide/poster of a diagram along with other 

required information 

 The trainer must keep soft copies of the PPT and make sure that all the arrangements 

are okay before the session starts.  
 

Procedures:  
 

Activity 1.3.1:  
A short question-answer session with the trainees.  

 What is the speciality of the new curriculum? 

 Whether it is content-focused or competency-based? 

 What do you think a competency-based English curriculum looks like?  



  

Activity 1.3.2: 
 The trainer will present PPT slides/poster (ideas of competencies, English subject 

conceptualization, unpacking the diagram of subject conceptualization, core 

dimensions as reflected in English) 

 He/she has to make sure that everybody has understood the core concept of the 

competencies (If it’s necessary, the trainer can use Bangla for making them 

understand) 

 The trainer will give the necessary feedback based on the responses of the 

participants.  
 

Activity 1.3.3: 
 

 

 Divide the participants into groups and assign each group to do poster presentations 

on different topics such as the diagram of English subject conceptualization, and 

core dimensions of English subject as reflected in English.  
 

Supportive materials:  
 

1.3.2:  
Learning area-based competence statement 
To be able to receive and express by acquiring basic skills (listening, speaking, reading, writing, 

observing, and feeling) of languages; to be able to appreciate the beauty of literature; to be able 

to express oneself creatively and artistically using different media; to be able to communicate 

effectively with tolerance and empathy at the individual, family, social, national and global 

contexts.  

 

Subject-wise competence statement 
 

To be able to communicate effectively using basic skills of the English language for day-to-day 

purposes, academic purposes and other specific purposes; to be able to exert creative as well as 

critical insights to express aesthetically, and to appreciate English literary text; to be able to 

uphold democratic practice in communication at the individual, social, national and global 

contexts. 

 

Subject conceptualization  
Since English is viewed as a foreign language in Bangladesh, the K-12 curriculum of English needs 

to maintain a balance of focus between real-life application and a good understanding of the 



contexts in which the language learners are going to use 

English.    

This diagram illustrates how English as a subject is conceptualized in this curriculum framework. 

The centre of the diagram contains the core knowledge and skills required for a learner. In terms 

of knowledge, it covers linguistics rules along with their use relevant for the local and global 

contexts. One key skill, interpretability, taps learners’ ability to interpret and understand the 

literal as well as the intended meaning of a given verbal or non-verbal text. Another skill is clarity 

of expression, and it demands the learners’ ability to express clearly, concisely, distinctively, and 

appropriately in effective communication. However, effective communication does not rely only 

on any particular knowledge and sets of skills, rather it requires contextual understanding and 

cultural awareness along with a democratic attitude. These three aforesaid components form a 

mediating lens which leads to the idea of ICC (Intercultural Communicative Competence).  

  

A context sensitivecontext-sensitive cultural awareness in communication denotes an empathetic 

attitude and ensures admiration and appreciation for diverse practices in communication. 

Consequently, a democratic attitude on part of the language users becomes mandatory as it 

facilitates a mindset to acknowledge different opinions in communication and the varied ways of 

expression, as well as the readiness to articulate personal viewpoints.  

In terms of English teaching-learning, as a second or foreign language, the prevalent ideas of 

communicative competence have been questioned in relation to the notion of sociolinguistic 

competence. The idea of sociolinguistic competence to an extent celebrates the cultural norms and 

practices embedded in English-speaking society. As a matter of fact, language is not a value-free 

media, rather it carries a particular culture which can create a social hierarchy in relation to English 

and non-English speaking contexts. In accordance with the presentation of the language itself and 

the culture associated, it is essential for learners from a non-English speaking context to have a 

critical insight when learning to communicate in that particular language. That leads to the concept 



of ICC and it acts like a mediating lens to regulate learners’ interpretation and expression following 

the linguistic norms, and equip them to practice English in a preferred manner. 

  

Through ICC, the core knowledge and skills are mediated for the applications in three major areas 

which are - real-life application, sense of identity, and creative expression. Real-life application 

covers the practice of English in everyday communication, for academic purposes, as well as for 

other specific purposes. As language is a medium to exchange thoughts and emotions, learners 

need to internalize aesthetic value for creative expression as well as to appreciate the beauty of 

literature. Apart from real-life application and creative expression, another field of application is 

unveiled with the language users’ capability to demonstrate a sense of identity in their practice. 

Learners' sense of identity equips them with the ability to participate in logical arguments, and 

ensure democratic practice in communication using their preferred linguistic norms. 

 

 

Day 1 Session 4 

Time: 15.30 – 17.00 (1.5 Hours) 
 

 

4. Grade-wise competency and teaching-learning materials  
 

Objectives: In this session, the trainee teachers will know in detail about the competency 

statements of grade six and grade seven along with the newly designed student book and 

teachers’ guide.  
 

Subject matter:  

 Competency statements of grade six  

 Competency statements of grade seven 

 Student resource book and TG for grade six 

 Student resource book and TG for grade seven 
 

Teaching learning materials/aids:  
 

 

 PPT slides 

 Poster paper 

 Pen 

 Whiteboard  

 Markers 

 Handouts of competency statements  

 The textbooks 

 Teachers’ Guide  
 

Preparation:  



 

The trainer must make sure that PPT slides/posters and/or adequate handouts are ready at 

least a day before the session. S/he should ensure that digital media are in working 

condition. Do not leave anything for the last minute. 
 

The trainer should also calculate the time required for each of the activities to be done 

during the session. Visualize all the activities the trainees will go through. This will help 

you to prepare well. 

  

Procedures:  
 

Activity 1.4.1 

Firstly, tell the trainees to think of a lesson from any of the existing English For Today 

books and discuss the learning outcomes of that lesson in pairs. Then, ask two or three 

pairs to share their responses. 

Here, tell the trainees that our new curriculum is competency-based and the students will 

achieve competency through the four stages of the experiential learning cycle (as discussed 

in the earlier sessions). 
 

Activity 1.4.2 

Then, explain the competencies of grade six and grade seven using a PPT slide/poster and 

tell them to discuss in groups. Address every query they have and make sure that they have 

understood the competencies. 
 

The competencies of grade six are: 
 

 

1. Ability to communicate with relevance to a given context. 

2. Ability to use appropriate vocabulary/ expression (in form of synonyms, antonyms, 

phrases, etc.) in accordance with the context. 

3. Ability to appreciate a democratic atmosphere in communication, and participate 

accordingly. 

4. Ability to comprehend and connect to a literary text using contextual clues. 
 

Competencies of grade seven are:  
 

 

1. Ability to repair communication breakdown relating to the contexts 

2. Ability to recognize and transform different sentence structures 

3. Ability to practice democratic norms by relevant social practices 

4. Ability to connect emotionally with a literary text and express personal feelings 

about it 
 



During the presentation, make sure to discuss that each competency has got its own focal 

areas. Details are as follows –  
 

Grade List of competencies Focus of the competency 

 

Six  

1. Ability to communicate with relevance 

to a given context. 

Content-specific 

communication 

2. Ability to use appropriate vocabulary/ 

expression (in form of synonyms, antonyms, 

phrases, etc.) in accordance with the context. 

Context -specific use of 

grammar rule 

3. Ability to appreciate democratic 

atmosphere in communication, and participate 

accordingly. 

Maintaining a democratic 

atmosphere in 

communication 

4. Ability to comprehend and connect to a 

literary text using contextual clues. 

Sense of aesthetics 

Seven  

1. Ability to repair communication 

breakdown relating to the contexts 

Strategies to 

minimize  communication failure 

2. Ability to recognize and transform 

different sentence structures 

Transformation of sentence 

structures 

3. Ability to practice democratic norms by 

relevant social practices 

Maintaining a democratic 

atmosphere in 

communication 

4. Ability to connect emotionally with a 

literary text and express personal feelings about 

it 

Articulation of feelings and 

preferences 

 

Activity 1.4.3 

 

Now state that, to achieve these competencies the students need to acquire some sets of 

knowledge, skills, and values. For example, to achieve competency 1 of the grade six 

English book the following sets of knowledge, skills, and values are needed.  
 

The trainer must explain the grid, given below, in detail to all the trainees. During this 

phase encourage the trainees to participate in the discussion. 
 

The focus of the 

competency  

Unpacking the competency 
 

 Competency 1: Ability to communicate with relevance to 

a given context 
 

 
 

 

 



Content-specific 

communication 

 Ability to use context/situation-specific ways of 

addressing (according to power 

distance/age/relationship) to peers and adults  

 Ability to communicate in formal and informal 

situations 

 Ability to communicate using verbal and non-verbal 

clues  

 Ability to use context/situation-specific 

expressions/words (formal and informal situation) 

 

Required Knowledge:  

 features of interaction (e.g., turn-taking, verbal and 

non-verbal clues)  

 Contextually appropriate words and expressions 

(considering time, place, and types of participants) 

 features of formal and informal communications 

 

Required skills: 4 language skills and alternative 

communication skills  
 

Embedded values and attitude: Politeness, democratic 

attitude, local values, culturally accepted norms 

 

 

 

Now, divide the trainee teachers into some groups (depending on the number of 

participants) and distribute handouts of “Unpacking Competencies” of different stated 

competencies among them. Instruct all the groups to read the handouts attentively to 

comprehend every knowledge, skill, and value associated with each competency of grade 

six and grade seven, and then each group will share their understandings with the other 

participants.  
 

Each group’s presentation will be followed by a question-answer session.  
 

Activity 1.3.4 

 

In this phase, sample copies of some lessons/units of grades 6 and 7 will be distributed 

among the groups of participants and the participants will reflect to discuss the mentionable 

features of those lessons/units. In response to their discussion, the trainer must articulate 



the mentionable features of those lessons/units or the Student books. The features are as 

follows –  
 

 

 

 The units included in the book cover different grammar items, different types of 

writing, poems, short stories, play, comic strips, and conversations.  

 The lesson/unit of this new book has no learning outcomes.  

 The units of this new book are not divided into different lessons like in the previous 

books. 

 For the examination preparation/assessment, the ideas of each unit as well as the 

competency will be the key to focus on, NOT the content of the units.  

 Instructions, as well as concept notes, are also written in Bangla 

 Every task and activity of each unit is equally important and the tasks and activities 

of a unit altogether contribute to achieving a particular competency.  

 In place of the English 1st paper and 2nd paper, this book comprises both grammar 

and literature (e.g., prose and poetry).  

 And the units with the steps of teaching as well as assessment strategies and answer 

keys to all the tasks and activities are given in TG.  
 

Now, sample copies of the same lessons/units of grades 6 and 7 from TG will be distributed 

among the same groups of participants and again the participants will reflect to discuss the 

remarkable features of those lessons/units. The trainees will also reflect on how TG will 

help them in implementing the teaching-learning activities.  

The trainer will take responses from the trainees. Then, s/he will share the following 

remarkable features of those lesson/units or the English Teachers’ Book. 

The features are as follows – 

 

 

 This TG is self-explanatory as the essential concepts (for example, experiential 

learning cycle, competency statements), techniques (teaching strategies, assessment 

strategies, etc) and tools (such as rubrics, grammar correction checklist, etc) 

required for teaching are included in this TG.   

 In the TG, each unit is described with the relevant competency statement and four 

steps of the experiential learning cycle.  

 In the TG, time allocation for each unit is written, which indicates that ideally, a 

teacher may need that mentioned time (for example, 6 hours) to complete a 

particular unit. In practice, teachers might need more or less time depending upon 

students’ comprehension and class performance.  

 In the TG, instructions for teaching/conducting of particular task activities along 

with the answer keys of each unit are written. 
 

Assistive materials: 



 

Activity 1.4.3 

Grade Six 
 

The focus of the competency  Unpacking the competency 
 

 Competency 1: Ability to communicate with relevance 

to a given context 

 

 

 

Content-specific 

communication 

 

 

 Ability to use context/situation-specific ways of 

addressing (according to power 

distance/age/relationship) to peers and adults  

 Ability to communicate in formal and informal 

situations 

 Ability to communicate using verbal and non-

verbal clues  

 Ability to use context/situation-specific 

expressions/words (formal and informal situation) 

 

Required Knowledge:  
 features of interaction (e.g., turn-taking, verbal and 

non-verbal clues)  

 Contextually appropriate words and expressions 

(considering time, place, and types of participants) 

 features of formal and informal communications 

 

Required skills: 4 language skills and alternative 

communication skills  
 

Embedded values and attitude: Politeness, democratic 

attitude, local values, culturally accepted norms 

 

  

 

 

Competency 2: Ability to use appropriate vocabulary/ 

expression (in form of synonyms, antonyms, phrases, 

etc.) and structures in accordance with the context. 



 
 

Context -specific use of 

grammar rule 

 Ability to use context-specific expressions/words 

in communication 

 Ability to analyze linguistic features of a text 

 Ability to analyze the purpose of the text and the 

target audience 
 

Required Knowledge: 
 

 

 linguistic features (in form of vocab, phrases, 

types of statements, nature of sentence 

construction, formation of words, etc) 

 different genre/types of text (personal, 

informative, imaginative) 

 purpose of the text  

 target audience  

 stated grammar items (referring to grade-wise 

grammar progression) 

 reading subskills   

 writing subskills  
 

Required skills: 4 language skills and alternative 

communication skills 

 

Embedded values and attitude: Creative expression, 

creative and critical thinking, analytical sense  
 

 

 

  

 

 

 

 

 

 

 

 

 

 

 
 

 

 



 
 

 

Competency 3: Ability to appreciate a democratic 

atmosphere in communication and participate 

accordingly 

 

 

 

Maintaining a 

democratic atmosphere 

in communication  

 ability to understand the values of democratic 

practice 

 Ability to use culturally appropriate and socially 

acceptable norms, gestures/expressions in 

conversation 

 Ability to maintain democratic practice during a 

conversation 

 Ability to promote democratic norms and values 

 

Required Knowledge: 

 features of interaction (e.g., turn-taking) 

 local values 

 democratic norms/values 

 democratic attitude (such as being polite, inviting, 

and constructive) 

 inappropriate/rude attitude (such as submissive, 

authoritative, dominating, etc.) 
 

Required skills: 4 language skills and alternative 

communication skills 

  

Embedded values and attitude: democratic practice, 

culturally accepted local values, critical thinking, 

analytical sense, learners’ empowerment  
 

  
 Competency 4: Ability to comprehend and connect to 

a literary text using contextual clues 

 

 

Sense of aesthetics 

 Ability to internalize literary texts (e.g., story, 

poetry, play, comic strips, etc)  

 Ability to analyze content as well as literary 

features of a text  

 Ability to analyze the plot, setting, character, 

theme, etc of a literary text 

 Ability to relate real-life experience (where 

relevant) with the theme/content of given texts  



 Ability to express personal thoughts/feelings  

 

Required Knowledge: 
 

 

 features of different types of literary texts (e.g., 

story, poetry, short play, comic strips, etc)  

 reading subskills   

 writing subskills  
 

Required skills: 4 language skills and alternative 

communication skills 

  

Embedded values and attitude: a sense of aesthetics, 

critical thinking, creative thinking, analytical sense 

 

Interdisciplinary: aligned with the 6th competency of 

Bangla and 4th of Art and Culture  
 

Intradisciplinary: 2  
 

Grade Seven 

 

The focus of the competency  
 

Unpacking the competency 
 

 Competency 1: Ability to repair communication 

breakdown relating to the contexts 

 

 

 

Strategies to 

minimize  communication 

failure  

 

 

 Ability to use different strategic 

competencies in communication  

 Ability to communicate using verbal and 

non-verbal clues  

 Ability to communicate in formal and 

informal situations 
 

Required Knowledge:  
 features of interaction (e.g., turn-taking, 

verbal and non-verbal clues, politeness)  

 Reading sub-skills  

 Organizational features of different genres 

in writing  



 Contextually appropriate words and 

expressions (considering time, place, and 

types of participants) 

 features of formal and informal 

communications 
 

Required skills: 4 language skills and alternative 

communication skills  
 

Embedded values and attitude: Politeness, 

democratic attitude, local values, acceptance of 

diversity  
 

  

 

 

Competency 2: Ability to recognize and 

transform different sentence structures 

 

 

Transformation of sentence 

structures 

 Ability to analyze linguistic features of a 

text 

 Ability to analyze the purpose of the text 

and the target audience 

 Ability to change the verbs in a sentence 

according to the time of the 

incidents/facts/actions  

 Ability to transform speech from direct to 

indirect or vice versa  

 Ability to transform the sentences from 

active to passive mode or vice versa 
 

Required Knowledge: 
 

 

 linguistic features (in form of vocab, 

phrases, types of statements, nature of 

sentence construction, formation of words, 

etc) 

 purpose of the text  

 target audience  

 stated grammar items (referring to grade-

wise grammar progression) 
 



Required skills: 4 language skills and alternative 

communication skills 

 

Embedded values and attitude: analytical sense  
 

 

  

Competency 3: Ability to practice democratic 

norms in accordance with relevant social 

practices 

 

 

 

Maintaining a democratic 

atmosphere in 

communication  

 Ability to understand the values of 

democratic practice required in a particular 

socio-cultural context 

 Ability to use culturally appropriate and 

socially acceptable norms, 

gestures/expressions in conversation 

 Ability to maintain democratic practice 

during a conversation 

required in a particular socio-cultural 

context  

Required Knowledge: 
 

 

 local values 

 intercultural communicative competence  

 democratic norms/values 

 democratic attitude (such as being polite, 

inviting, constructive) 

 inappropriate/rude attitude (such as 

submissive, authoritative, dominating, etc.) 
 

Required skills: 4 language skills and alternative 

communication skills 

  

Embedded values and attitude: democratic 

practice, culturally accepted local values, critical 

thinking, analytical sense, learners’ empowerment  

  
  

 

 



Competency 4: Ability to connect emotionally 

with a literary text and express personal 

feelings on it 
 

 

Articulation of feelings and 

preferences 

 Ability to relate real-life experience (where 

relevant) with the theme/content of literary 

texts  

 Ability to express personal 

thoughts/feelings and preferences of the 

literary texts 

 Ability to internalize literary texts (e.g., 

story, poetry, play, comic strips, etc)  

 Ability to analyze content as well as literary 

features of a text  

 Ability to analyze plot, setting, character, 

theme, etc of a literary text 
 

Required Knowledge: 
 

 

 features of different types of literary texts 

(e.g., story, poetry, short play, comic strips, 

etc)  

 reviewing literary texts 

 reading subskills   

 writing subskills  
 

Required skills: 4 language skills and alternative 

communication skills 

  

Embedded values and attitude: a sense of 

aesthetics, critical thinking, creative thinking, 

analytical sense, articulative  
 

  
 

 

 

Day 2 Session 2  
 

A Sample class (by the Trainer) 

Time: 10 am to 11 am (1 hour) 

 



2.2 Objective: In this session, the trainers will be exposed to a simulated class following 

the four stages of experiential learning pedagogy, so that trainee teachers will have 

firsthand knowledge of how experiential learning theory works in teaching-learning.  
 

Topics/Subject/Content: 
 

 

 A lesson reflecting the experiential learning cycle 

 Assessment strategies  
 

Teaching learning materials/aids: 
 

 

 Whiteboard  

 Markers 

 Handouts/flip charts/ Multimedia slides 

 The textbook 

 Teachers’ Guide 

 Rubrics  
 

Preparation of the Trainer: 
 

The trainer must make sure that PPT slides and/or adequate handouts (photocopies of Save 

Our Home content and TG part, rubrics) are ready at least a day before the session. S/he 

should ensure that digital media are in working condition. Do not leave anything for the 

last minute. 
 

The trainer should also calculate the time required for each of the activities to be done 

during the session. Visualize all the activities the trainees will go through. This will help 

you to prepare well. 
 

Procedures:  
 

Activity 2.2.1:  
 

In this activity, the trainer (teacher) will demonstrate a lesson following the four stages of 

experiential learning theory. The trainer may, for example, choose Unit 16 (Save Our 

Home) of grade six, referring to supportive material 2.2.1.  
 

Before starting the lesson, the trainer (teacher) will illustrate the purpose of this 

demonstration, that is, trainee teachers will not only follow the lesson but at the same time, 

the trainee teachers will need to identify the four stages of experiential learning theory from 

his/her teaching.  
 



Activity 2.2.2:  
 

After finishing the lesson, in this activity, the trainer (teacher) will ask some questions to 

the trainee teachers and provide feedback to their responses. The tentative questions will 

be –  

 What are the interesting things you see in this class? 

 Can you identify the different stages of the experiential learning cycle in this 

lesson? 

 Can you identify the scope of assessment strategies in this teaching?   

 Do you have any suggestions to make the class better?  
 

Assistive material:  

 

Session: 2.2.1 

A Sample class plan  

Unit Name: Save Our Home 

Competency 3 

Teaching plan (2.2.1) 

1. Greet the students. 2 mins 

2. Introduce the lesson by asking the trainees whether they feel safe in their 

surrounding home environment. 8 minutes 

                                                                                           

3. Introduce the focal vocabulary/phrases and present them using different techniques. 

Follow the 4 stages (present the vocabulary, say the word loud and ask them to pronounce 

it after you 3/4 times, and ask them to infer the meaning of the vocabulary and finally, they 

will use the word in a real-life situation) in presenting new vocabulary.                                8 

minutes 
Focal Vocabularies: increase, decrease 

 

 

4. Divide the class into small groups/pairs of 4-6 and ask them to do activity 16.1. 

Check students’ understanding of the instruction. Then take the responses from 2/3 

pairs/groups. Give necessary feedback.                   6 mins 

5. Now, ask them to discuss the following questions in the same pairs/groups. Later, 

tell 2 or 3 pairs/groups to share their findings. 

        Questions: 

 Are your findings safe for your environment? If yes, why? If not, why? 

 Tell 2 ways to protect your 

environment.                                                                                                   8 mins 
 

Ensure participation of all trainees/students during the discussion, and use a rubric 

to assess student engagement. 

                  



6. Tell the pairs/groups to read the “Comic Strip” and do activity 16.3. Then, elicit 

answers from the whole class. 

                                                                                                                                                    

                              5 mins 

7. Ask them to read the comic strip again and discuss one reason that makes Sifat, the 

tree, the bird and the fish 

sad.                                                                                                                                                                           5 

mins 

Ensure participation of all trainees during the discussion, and use a rubric to assess 

student engagement. 
 

 
 

8. Now, tell them to do activity 16.5. Make sure that they understand the instruction. 

Provide them sufficient time to think and elicit answers from the whole 

class.                                                                                    8 mins 
 

Ensure participation of all trainees during the discussion, and use a rubric to assess 

democratic practice. 
 

 

9. Conclude the class by inviting the trainees to share one of their resolutions to keep 

their friends ( tree, bird, fish) safe and happy. 
 

 

For activity 2.2.1 

 

Save Our Home 

 

New words/phrases: surrounding, increase, decrease, environment, cultivable land, 

brick kiln, comic strip, long face, aware, aquarium, awful 

1.  In the box below, there are some names of your surroundings. Discuss in 

pairs/groups, which of them are increasing (becoming more) and which are 

decreasing (becoming less) in your environment. And list them in table A. 

rivers, ponds, rain, cultivable land, trees, birds, roads, cars, playgrounds, houses, heat, 

animals, machines, plastic, market places, dust, fishes, forests, buildings, wastes, 

rickshaws, floods, chemical fertilizer, brick kiln, crops 

 

Table A 

Things that are increasing in your 

environment  

Things that are decreasing in your 

environment 



1. 

2. 

3. 

…… 

1. 

2. 

3. 

…… 

 

 
 

2.  Now, see table A again, and discuss in pairs/groups the following questions: 

a. Are your findings safe for your environment? if yes, why? If not, why? 

b. Do you think this change in your environment creates problems for your health? If 

yes, talk about 2/3 problems. 

c. What can you do to protect your environment? Tell 2/3 of them. 

  

3.  In pairs/groups read the following ‘Comic Strip’ and match the following 

expressions with their meanings. 

Comic Strip 

 

          Expressions Meanings 

1. Why the long face? a. It’s time to be happy. 

2. If not, why are friends 

for? 

b. It’s very sad! 

3. Be done with your sad 

face. 

c. Life in the world isn’t as safe as it was 

in the past 

4. That’s awful! d. What makes you sad? 

5. What this world is 

coming to! 

e. In need, a true friend is always beside a 

friend. 

 

16.4 Read the comic strip again and discuss in groups/ pairs what makes everyone 

(Sifat, the tree, the bird, the fish) sad. Write all the reasons you find. 

For example, Sifat is sad because his best friend is moving to another city.  
 

      The characters in the comic strip     The reasons for being sad 

1. Sifat  

2. The tree  

3. The bird  



4. The fish  

 

16.5 Now, in pairs/groups, choose one of the ways to make Sifat, the tree, the bird, 

and the fish happy. You can choose more than one option. Also, explain why you 

choose that. 

a. If one of your best friends is unhappy. You will- 

1. spend a good time with him. 

2. offer some gifts. 

3. listen to him attentively 

4. tell a joke 

b. If your friend, the bird, lost his home as someone cut the tree. You will- 
1. buy a cage for him 

2. plant as many trees as possible 

3. tell people not to cut trees 

4. make a new nest in a tree 

c. If your friend, the tree, lost his family to meet up human needs. You will- 
1. plant new trees 

2. tell people about the importance of trees 

3. write to newspaper against it 

4. make a long face 

d. If your friend, the fish, lost his home because people are filling the water bodies. 

You will- 

1. put him into an aquarium 

2. try to forget it 

3. make posters to make people aware 

4. talk to your friends and make a plan 
 

16.6 Read the comic strip again. In groups, think of some solutions to keep all of your 

friends (the tree, the bird, and the fish) safe and happy. Then, rewrite/retell the story 

with the solutions. You can write, draw or create a comic strip for telling the story. 

Then, share it with the whole class. 
 

 

 

 

 

 

Attachment 2 

 
 



Area   Scale 

  

Oral 

communication 

1. SS can communicate with friends in 

informal settings 

2. SS can communicate with friends in 

formal settings 

3. SS can communicate with unknown 

person in informal settings 

4. SS can communicate with unknown 

person in formal settings 

1. Fully 

2. Moderately 

3. Partially 

4. Minimally 

Democratic 

practice 

1. SS demonstrates their ability to listen 

to others 

2. SS demonstrates their ability to respect 

other’s opinion 

3. SS demonstrates their ability to argue 

logically 

  

1. Fully 

2. Moderately 

3. Partially 

4.  Minimally 



Student 

engagement 

1. SS participate willingly in discussion 

  

  

  

2. SS demonstrates their ability to 

encourage others in discussion 

  

3. [1]SS with challenges in verbal 

communication contribute to discussion  

  

1. All the SS 

2. Most of the 

SS 

3. Some of the 

SS 

4. A few of the 

SS 

  

1. Fully 

2. Moderately 

3. Partially 

4. Minimally 

  

  

1. Fully 

2. Moderately 

3. Partially  

4. Minimally 

5. Not 

applicable 

  

 

SS with verbal communication challenges: students with hearing and speech impairment, 

students with cerebral palsy, students with autism, and other associated conditions. 

 

 

 

Day 2 Session 3: Preparation for Simulation class by the trainee  
 

Time: 11.30 – 1.00 PM 

Objectives: In this session, the trainee teachers will know about how they should take 

preparation for the simulation classes as well as how to use feedback guidelines in a 

training session.  
 

Content:  
 Required teaching competency 

 Subject knowledge  

 Guideline for simulation 



 Guideline for feedback during the simulation  
 

Teaching learning material/aids:  
 PPT slides 

 Poster paper 

 Pen 

 Whiteboard  

 Markers 

 Handouts of Unit and TG parts 

 The textbooks 

 Teachers’ Guide  
 

Preparation of the Trainer: 

 

The trainer must make sure that PPT slides and/or adequate handouts (six photocopies of 

different Units from grade six and seven books, rubrics) are ready at least a day before the 

session. S/he should ensure that digital media are in working condition. Do not leave 

anything for the last minute. 
 

The trainer should also calculate the time required for each of the activities to be done 

during the session. Visualize all the activities the trainees will go through. This will help 

you to prepare well. 
 

Procedures: 

 

Activity 2.3.1 - Required knowledge and Skills for Teaching/ Simulation  
 

The trainer will tell the trainees to discuss in groups the required knowledge and 

skills for teaching as well as for simulation classes and to share their views within 

the groups.  

After the sharing, the trainer will show PPT slides/posters (Referring to supportive 

materials 2.3.1) and explain all the knowledge and skills required for teaching with 

new English books of grade six and seven.  
 

Activity 2.3.2 - Organising the Simulation Session 

 

Divide the class into 10 - 12 groups. Distribute six units from grade six and six units from grade 

seven among the trainees. It is to be noted that the 12 units (six each from grades 6 and 7) must 

cover all the competencies of the English curriculum. Among the groups, all the members need to 

be prepared to take part in the simulations and the simulation part will be decided through a lottery.  



The trainee will do the simulation from class six on day two and 3, and on day 4 they will do the 

simulation from class seven.  

 

Mention to the trainees that, during the simulations, all other trainees will act as students and a 

selected group of teachers/trainees will play the role of observers.  The observer will give feedback 

after the sessions along with the trainers.  

In providing the feedback, the observer teams will maintain the following steps –  

 First, talk about the strength of the sessions/classes 

 Second, suggest the areas to improve with examples 

 Finally, conclude with a positive note 

 

The trainer will prepare a simulation and observation schedule (Referring to supportive 

materials 2.3.2) and display it on the wall so that every group can see and take part in simulations 

accordingly.  

 

 

Activity 2.3.3 

Guideline for Feedback 
 

Ask the trainees to use the guidelines included in the supportive materials (Referring to 2.3.3).  

Q&A part 
 

Finally, a question-answer session will take place. 

 

Supportive materials 
 

2.3.1  

PPT slides/Posters 
 

During teaching/simulation, a teacher must act professionally, and for that he/she must 

have the following sets of knowledge and skills –  
 

Required Knowledge 

 Different types of writing (e.g., descriptive and narrative texts, imaginary texts, 

formal and informal letters, formal and informal conversations, persuasive and 

argumentative) 

 Reading sub-skills (e.g., skimming, scanning, inferring, guessing) 

 Features/characteristics of literary texts  

 For shorty story (plot, character, settings) 

 For poem (rhyme, stanza) 

 For play (dialogue, character, act, scene, setting)  



 
Required Pedagogical Approach 

 Experiential learning  

 Use of assessment tools 

 Record of progress  

 
A teacher must act honestly, professionally, and impartially in teaching as well as assessing the 

learners.  

 

2.3.2 

Simulation and observation schedule 

Teaching group Observer group 

1 12 

2 11 

3 10 

4 9 

5 8 

6 1 

7 2 

8 3 

9 4 

10 5 

11 6 

12 7 

  

 

2.3.3 Guideline for Feedback 
 

Feedback guideline 

Name of the teacher observed  

Class  

Lesson Title  

Competency used  

Stage of experiental learning cycle reflected in this lesson 

 

 

Comment on the following points:  

 

 

1. Student enagement 

 

 

 



 
 

 

2. Appropriate use of SB and TG 

 

 

 

 

 

 

3. Achieving the required competency 

 

 

 

 

 

 

4. SS participation in terms of the stage of the learning cycle 

 

 

 

 

 

 

 

 

5. Appropriate use of assessment strategy 

 

 

 

 

 

 

 

6. Any other comments 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

5.1 Assessment and Report card  

 

Day 5 Session 1 

Session: 5.1 Assessment 
 

Time: (09.00 – 11.00)  

2 Hours 

 

Objective: In this session, the trainee will know about the assessment procedures of the 

new curriculum and how to record the progress of the students throughout the year.  
 

Content:  

 Continuous assessment 

 Assessment for learning 

 Performance indicators  

 Performance standards  
 

Teaching learning materials/aids:  

 Powerpoint slides 

 Poster papers 

 Pen 

 Marker 

 TG 
 

Preparation:  
 

 

 Firstly, trainers must read the text of performance indicators (referring to 5.1.2) to 

internalize the concepts in a way that they can deliver the ideas to the trainees in a 

very simple way with ample examples and analogies.  

 Then, the trainer will prepare a PPT slide/poster of a diagram along with other 

required information 

 The trainer must keep soft copies of the PPT and make sure that all the arrangements 

are okay before the session starts.  

 

Procedures:  
 



Activity 5.1.1:  

A short question-answer session with the trainees.  

 What is continuous assessment? 

 What is Assessment for learning? 
 

Activity 5.1.2: 

 The trainer will present PPT slides/posters on assessment procedures (ideas of 

continuous assessment, summative assessment, performance indicators, and 

performance standards). 

 He/she has to make sure that everybody understands the new ideas of assessment, 

as well as how to keep records of the students throughout the year.  

 The trainer will give the necessary feedback based on the responses of the 

participants.  
 

Activity 5.1.3: 
 

 

 Divide the participants into groups and assign each group to do poster presentations 

on different topics such as the diagram of English subject conceptualization, and 

core dimensions of English subject as reflected in English.  
 

Supportive materials:  
 

5.1.2:  
 

 

Grade Six 

 

Competency 1: Ability to communicate with relevance to a given context. 

 

PI 1: Students interact using words and appropriate expressions according to the specific 

situation 
45% 

Expert: Students interact with different age groups using appropriate words and expressions 

according to the contexts 

Evidence: Appropriate use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), refusal 

(politely refusal), and closing remarks (thank you, bye, take care) in the interactions.  

Intermediate: Students interact and subsequently modify their interaction according to the 

situations but fail to demonstrate the appropriateness 

Evidence: Changing/modifying greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and 

closing remarks (thank you, bye, take care) in the interactions accordingly.  

Elementary: Students interact with people in different situations using their limited vocabulary 



Evidence: Failure of using greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and closing 

remarks (thank you, bye, take care) appropriately in the interactions.  

 

PI 2: Students produce written texts following appropriate features of greetings, body 

and closing remarks in a formal and informal letter  
45% 

Expert: Students produce formal and informal texts using the features of greetings, body and 

closing remarks appropriately 

Evidence: Appropriate use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and 

closing remarks (Best regards, thank you, bye, take care) in writing.  

Intermediate: Students produce formal and informal texts using the features of greetings, body and 

closing remarks partially 

Evidence: Partial use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and closing 

remarks (Best regards, thank you, bye, take care) in writing.  

Elementary: Students produce formal and informal texts using the features of greetings, body and 

closing remarks minimally 

Evidence: Limited/Minimum use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and 

closing remarks (Best regards, thank you, bye, take care) in writing.  

 

PI 3: Students interact using appropriate ways of greetings, addressing, refusal, and 

closing remarks according to the specific culture and context  
10% 

Expert: Students interact in accordance with different cultural contexts using ways of greetings, 

addressing, refusal, and closing remarks appropriately 

Evidence: Appropriate use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), refusal 

(politely refusal), and closing remarks (Best regards, thank you, bye, take care) according to different 

cultural contexts.  

Intermediate: Students interact in accordance with different cultural context using ways of 

greetings, addressing, refusal, and closing remarks partially 

Evidence: Partial use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), refusal (politely 

refusal), and closing remarks (Best regards, thank you, bye, take care) according to different cultural 

contexts.  

Elementary: Students interact in accordance with different cultural contexts using ways of 

greetings, addressing refusal, and closing remarks minimally 

Evidence: Limited/minimum use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), 

refusal (politely refusal), and closing remarks (Best regards, thank you, bye, take care) according to 

different cultural contexts.  

 

 

Competency 2: Ability to use appropriate vocabulary/ expression (in form of synonyms, antonyms, 

phrases, etc.) in accordance with the context. 

 

PI 1: Students analyse different linguistic features in accordance with the purpose of 

the texts  
30% 

Expert: Students, without any guidance, analyse different linguistic features following the purpose 

of the texts.  



Evidence: Identifying different linguistic features (Capitalization and punctuation marks, Articles, 

Nouns, Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple 

Present, Past and Future tenses) 

Intermediate: Students, with limited guidance, analyse different linguistic features following the 

purpose of the texts. 

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, Articles, 

Nouns, Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple 

Present, Past and Future tenses) 

Elementary: Students, with guidance, analyse different linguistic features following the purpose of 

the texts. 

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, Articles, 

Nouns, Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple 

Present, Past and Future tenses) 

 

PI 2: Students use different linguistic features according to the context in producing 

texts  
70% 

Expert: Students, without any guidance, use different linguistic features according to the contexts 

in producing texts.  

Evidence: Using different linguistic features (Capitalization and punctuation marks, Articles, Nouns, 

Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple Present, Past 

and Future tenses) 

Intermediate: Students, with limited guidance, use different linguistic features according to the 

contexts in producing texts. 

Evidence: Using different linguistic features (Capitalization and punctuation marks, Articles, Nouns, 

Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple Present, Past 

and Future tenses) 

Elementary: Students, with guidance, use different linguistic features according to the contexts in 

producing texts. 

Evidence: Using different linguistic features (Capitalization and punctuation marks, Articles, Nouns, 

Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple Present, Past 

and Future tenses) 

 

Competency 3: Ability to appreciate a democratic atmosphere in communication and participate 

accordingly. 

 

PI 1: Students practice democratic skills in different situations  80% 

Expert: Students practice different democratic skills on most occasions.  

Evidence: Listening to others attentively, respecting others’ opinions and responding logically.  

Intermediate: Students practice democratic skills on some occasions. 

Evidence: Listening to others attentively, respecting others’ opinions and responding logically.  

Elementary: Students practice democratic skills on rare occasions. 

Evidence: Listening to others attentively, respecting others’ opinions and responding logically.  

 

PI 2: Students encourage a democratic attitude in different situations.  20% 

Expert: Students encourage others to practice democratic skills on most occasions.  



Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking), 

inviting, listening to others attentively, respecting others’ opinions and responding logically. 

Intermediate: Students encourage others to practice democratic skills on some occasions. 

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking), 

inviting, listening to others attentively, respecting others’ opinions and responding logically. 

Elementary: Students encourage others to practice democratic skills on rare occasions. 

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking), 

inviting, listening to others attentively, respecting others’ opinions and responding logically. 

 

Competency 4: Ability to comprehend and connect to a literary text using contextual clues 

 

PI 1: Students analyse the features of the literary text 30% 

Expert: Students analyse almost all of the features of any literary text.  

Evidence: Identifying different literary features (plot, setting, character, rhymes, stanza, dialogue, 

act/scene) from any literary text.  

Intermediate: Students analyse some of the features of any literary text. 

Evidence: Identifying different literary features (plot, setting, character, rhymes, stanza, dialogue, 

act/scene) from any literary text. 

Elementary: Students analyse a few of the features of any literary text. 

Evidence: Identifying different literary features (plot, setting, character, rhymes, stanza, dialogue, 

act/scene) from any literary text. 

 

PI 2: Students produce texts following the features of the literary texts based on their 

experience/imagination 
70% 

Expert: Students, without any guidance, express their experience/imagination which reflects the 

features of the literary texts.  

Evidence: Using different literary features (plot, setting, character, rhymes, stanza, dialogue, 

act/scene) in expressing experiences and imagination.  

Intermediate: Students, with limited guidance, express their experience/imagination which reflects 

the features of the literary texts. 

Evidence: Using different literary features (plot, setting, character, rhymes, stanza, dialogue, 

act/scene) in expressing experiences and imagination.  

Elementary: Students, with guidance, express their experience/imagination which reflects the 

features of the literary texts. 

Evidence: Using different literary features (plot, setting, character, rhymes, stanza, dialogue, 

act/scene) in expressing experiences and imagination.  

 

Performance Standards 

 

PS1: Students comprehend and interpret the texts according to the contexts.  

Expert: Students, without any guidance, comprehend and interpret the texts according to the 

contexts. 

Intermediate: Students, with limited guidance, comprehend and interpret the texts according to 

the contexts. 



Elementary: Students, with guidance, comprehend and interpret the texts according to the 

contexts. 

 

 

PS2: Students express their points of view (opinion/imagination/arguments).  

Expert: Students, without any guidance, articulate their points of view. 

Intermediate: Students, with limited guidance, articulate their points of view. 

Elementary: Students, with guidance, articulate their points of view. 

 

Grade Seven 

 

Competency 1: Ability to repair communication breakdown relating to the contexts. 

 

PI 1: Students use various strategies to repair oral communication breakdown 15% 

Expert: Students, without any guidance, apply various strategies to repair and minimize oral 

communication breakdown.  

Evidence: Using appropriate parts of speech, tenses, and body language in communication.  

Intermediate: Students, with limited guidance, apply various strategies to repair and minimize oral 

communication breakdown. 

Evidence: Using appropriate parts of speech, tenses, and body language in communication.  

Elementary: Students, with guidance, apply various strategies to repair and minimize oral 

communication breakdown. 

Evidence: Using appropriate parts of speech, tenses, and body language in communication.  

 

PI 2: Students use various reading strategies to infer meaning from the texts 85% 

Expert: Students, independently, use various reading strategies to infer meaning from the texts.  

Evidence: Using reading strategies such as rereading the text, using contextual clues (understanding 

of the title, illustrations, explanations) skimming, and scanning to understand a text. 

Intermediate: Students, with the help of their peers, use various reading strategies to infer meaning 

from the texts. 

Evidence: Using reading strategies such as rereading the text, using contextual clues (understanding 

of the title, illustrations, explanations) skimming, and scanning to understand a text. 

Elementary: Students, with the help of their peers and teachers, use various reading strategies to 

infer meaning from the texts. 

Evidence: Using reading strategies such as rereading the text, using contextual clues (understanding 

of the title, illustrations, explanations) skimming, and scanning to understand a text. 

 

Competency 2: Ability to recognize and transform different sentence structures.  

 

PI 1: Students use different linguistic features in accordance with the purpose of the 

texts 
40% 



Expert: Students, without any guidance, use different linguistic features in accordance with the 

purpose of the texts.  

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, articles, 

parts of speech, modal verbs, appropriate sentences, tenses, active and passive forms of sentences, 

synonyms and antonyms) 

Intermediate: Students, with limited guidance, use different linguistic features in accordance with 

the purpose of the texts. 

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, articles, 

parts of speech, modal verbs, appropriate sentences, tenses, active and passive forms of sentences, 

synonyms and antonyms) 

Elementary: Students, with guidance, use different linguistic features in accordance with the 

purpose of the texts. 

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, articles, 

parts of speech, modal verbs, appropriate sentences, tenses, active and passive forms of sentences, 

synonyms and antonyms) 

 

PI 2: Students transform sentence structures according to the situations 60% 

Expert: Students, independently, transform sentence structures according to the situations.  

Evidence: Transforming sentences (affirmative to negative, assertive to interrogative, active to 

passive) tenses (present to past/future and vice versa) synonyms to antonyms and vice versa in 

writing.  

Intermediate: Students, with the help of their peers, transform sentence structures according to the 

situations. 

Evidence: Transforming sentences (affirmative to negative, assertive to interrogative, active to 

passive) tenses (present to past/future and vice versa) synonyms to antonyms and vice versa in 

writing.  

Elementary: Students, with the help of their peers and teachers, transform sentence structures 

according to the situations.   

Evidence: Transforming sentences (affirmative to negative, assertive to interrogative, active to 

passive) tenses (present to past/future and vice versa) synonyms to antonyms and vice versa in 

writing.  

 

Competency 3: Ability to practice democratic norms in accordance with relevant social practices.  

 

PI 1: Students practice democratic skills in different situations 80% 

Expert: Students practice different democratic skills on most occasions.  

Evidence: Listening to others attentively, respecting others’ opinions, and responding logically.  

Intermediate: Students practice democratic skills on some occasions. 

Evidence: Listening to others attentively, respecting others’ opinions, and responding logically.  

Elementary: Students practice democratic skills on rare occasions. 

Evidence: Listening to others attentively, respecting others’ opinions, and responding logically.  

 

PI 2: Students encourage a democratic attitude in different situations 20% 

Expert: Students encourage others to practice democratic skills on most occasions.  

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking), 

inviting, listening to others attentively, respecting others’ opinions, and responding logically. 



Intermediate: Students encourage others to practice democratic skills on some occasions. 

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking), 

inviting, listening to others attentively, respecting others’ opinions, and responding logically. 

Elementary: Students encourage others to practice democratic skills on rare occasions. 

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking), 

inviting, listening to others attentively, respecting others’ opinions and responding logically. 

 

Competency 4: Ability to connect emotionally with a literary text and express personal feelings on it 

PI 1: Students analyse the features of the literary texts 10% 

Expert: Students analyse almost all of the features of any literary text.  

Evidence: Identifying different literary features (central theme, point of view, plot, setting, character, 

rhymes, stanza, dialogue, act/scene) from any literary text.  

Intermediate: Students analyse some of the features of any literary text. 

Evidence: Identifying different literary features (central theme, point of view, plot, setting, character, 

rhymes, stanza, dialogue, act/scene) from any literary text.  

Elementary: Students analyse a few of the features of any literary text. 

Evidence: Identifying different literary features (central theme, point of view, plot, setting, character, 

rhymes, stanza, dialogue, act/scene) from any literary text.  

 

PI 2: Students produce texts following the features of the literary texts based on their 

experience/imagination 
60% 

Expert: Students, without any guidance, express their experience/imagination which reflects the 

features of the literary texts.  

Evidence: Using different literary features (central theme, point of view, plot, setting, character, 

rhymes, stanza, dialogue, act/scene) in expressing experiences and imagination.  

Intermediate: Students, with limited guidance, express their experience/imagination which reflects 

the features of the literary texts. 

Evidence: Using different literary features (central theme, point of view, plot, setting, character, 

rhymes, stanza, dialogue, act/scene) in expressing experiences and imagination.  

Elementary: Students, with guidance, express their experience/imagination which reflects the 

features of the literary texts. 

Evidence: Using different literary features (central theme, point of view, plot, setting, character, 

rhymes, stanza, dialogue, act/scene) in expressing experiences and imagination.  

 

PI 3: Students express their feelings/opinions about the literary texts 30% 

Expert: Students, independently, express their feelings/opinions about literary texts.  

Evidence: Identifying the interesting things (in the form of central theme, point of view, plot, setting, 

character, rhymes, stanza, dialogue, act/scene) in literary texts and expressing/articulating 

preferences (liking, disliking) with examples/evidence.  

Intermediate: Students, with help of their peers, express their feelings/opinions about the literary 

texts. Preference  

Evidence: Identifying the interesting things (in the form of the central theme, point of view, plot, 

setting, character, rhymes, stanza, dialogue, act/scene) in literary texts and expressing/articulating 

preferences (liking, disliking) with examples/evidence.  

Elementary: Students, with help of their peers and teachers, express their feelings/opinions about 

the literary texts. 



Evidence: Identifying the interesting things (in the form of the central theme, point of view, plot, 

setting, character, rhymes, stanza, dialogue, act/scene) in literary texts and expressing/articulating 

preferences (liking, disliking) with examples/evidence.  

 

 

PS1: Students use different strategies to comprehend the texts according to the contexts.  

Expert: Students, without any guidance, use different strategies to comprehend the texts according 

to the contexts. 

Intermediate: Students, with limited guidance, use different strategies to comprehend the texts 

according to the contexts. 

Elementary: Students, with guidance, use different strategies to comprehend the texts according to 

the contexts. 

 

PS2: Students express their preferences on the basis of evaluating any literary texts.   

Expert: Students, without any guidance, express their preferences on the basis of evaluating any 

literary texts.   

Intermediate: Students, with limited guidance, express their preferences on the basis of 

evaluating any literary texts. 

Elementary: Students, with guidance, express their preferences on the basis of evaluating any 

literary texts. 

 

  



 

 

The summative assessment process for the 1st six months of Grade six 

 

Assessment strategies:  

 

 Problem-solving activities followed by narrative/open-ended writing. 

 

Problem-solving activities such as 

 

 On your way to school, you found a puppy for a kitten or a bird. What are you going to do 
that puppy or a bird? And how you are going to do that?  are you going to do it by yourself 

only or you are going to seek help from your friends?  Now write a short text on it.  
 

 One day you found one of your friends was shouting and appeared rude to other friends. In 
such a situation, how you are going to make your friend understand that what he or she is 

doing is not appropriate? What are the things that you can tell your friend that will help 

him to be polite and friendly with others? Write a short text on it. 
 

 Your school has organised a study tour and you are all excited to go. However, you came 
to know that one of your best friends Ritika is not going as  Ritika has got some physical 

disability or issues (for example, she has got Visual impairment or physical disability, or 

she could be diabetic). In such a situation, What are you going to do to make your friend 

comfortable so that she could eagerly go on that study tour and enjoy herself with you 

all? Write a short text on it. 
 

  A group of teachers from different countries are coming to visit your school and you are 
asked to give a presentation on your classroom activities, co-curricular activities and how 

all these help you learn better to be helpful to others. Write a short text on it. 
 

 

 

 

Implementation strategies 

 

1. Divide the class into groups consisting of 5-10 students and distribute the topics among them. 

2. Students will discuss in groups to find or identify the probable solutions to the given 

problems. Also, they will note down the points or solutions for further use. (2hours) 



3. Now, with the help of teachers, students will plan a storyline with their findings. (1 hour) 

4. Then, they will produce a draft of their stories 

5. After that, they will make necessary corrections with the help of peers and the teacher 

6. Finally, students individually will produce stories as assignments. 

7. As a means of summative assessment, students will be assessed with those assignments. 

Tool  

 Rubrics to assess oral communication ability 

 Rubrics to assess democratic practice 

 Grammar correction Checklist  

 Checklist reflecting the relevance of content, and organisation as well as literary features  

 

 

 

The summative assessment process for the 2nd six months of grade six 

          
Assessment strategies: 

      

 A project-based activity followed by writing/developing a storyline. 
 

 The focus of the activity is to make the SS able to develop a storyline using their 
experiences and imagination.  

 

 To complete this project-based activity SS, either individually or in groups, will complete 

a series of activities (such as self-study/research, group discussion, talking to the teacher, 

presentation, and developing a storyline).  

 

 SS will complete the activity within 4- 6 classes/ in a week.  
 

 This project-based activity will progress under the guidance of the teachers.  
 

 After completing it, SS can submit it in any form. 
 

Implementation strategies:  

 

The activities: 

1. Sharing individual experience in groups/class: 

Each student will talk about one of the interesting activities/experiences they enjoyed 

during classroom activities of any subject this year. For example, students can talk about 

if they made/developed any model, organised an awareness program, arranged a fair, took 

part in singing/acted out in a play, or went on a study tour.   
 

2. Writing the experience they talked about: 



The students will make an outline of their experiences and then write it individually. They 

will focus on- 

 A detailed description of the activity 

 The interesting parts and the challenges of the experience 

 How they overcame the challenges 

 Their learnings from the experience 

 

3. Develop a storyline based on the experience: 

Here, the students in groups will talk to develop a storyline in the form they choose based 

on their experiences. They will talk about the title, the literary and linguistic features of the 

storyline, and organization, changing some parts of their experiences and adding new ideas 

from their imagination to make it a better piece of literary writing. They can take the 

teacher’s help and do the necessary research using any sources.  
 

 

4. Writing the storyline: 

After the discussion, they will develop the storyline at home. 
 

5. Revise and edit: 

The students will carefully check the storyline and do the necessary corrections with the 

help of peers and the teacher. 
 

6. Submission: 

Finally, the students will submit the storyline following the given guidelines (size of the 

paper, presentation, design of the paper, etc.) by the teacher. 
 

 

Tool  

 Rubrics to assess oral communication ability 

 Rubrics to assess democratic practice 

 Grammar correction Checklist  

 Checklist reflecting the relevance of content, and organisation as well as literary features  

 

Assessment tools are as follows -   

 

Grammar correction checklist 

1. Spelling 

2. Articles  

3. Number  



4. Gender  

5. Person 

6. Parts of speech 

7. Punctuations and capitalization  

8. Sentence construction 

 Subject-verb agreement  

 Tense  

9. Organization of the text 

 Topic sentence 

 Body of the text 

 Concluding sentence 

 

10. 1Literary features of text 

 Character 

 Plot 

 Setting 

Observation Grid/Checklist 

 

Area  Scale 

 

 

 

 

 

Oral communication 

ability  

1. SS can communicate 

with friends in 

informal settings  

2. SS can communicate 

with friends in 

formal settings  

1. Fully 

2. Moderately  

3. Partially  

4. Minimally  

                                                             
1 For literary texts (such as poetry, short story, play) Ts must discus those literary features.  



3. SS can communicate 

with an unknown 

person in informal 

settings  

4. SS can communicate 

with an unknown 

person in formal 

settings  

 

The descriptor of oral communication ability  

Fully: SS will maintain/demonstrate/ address all the verbal/non-verbal features such as 

contextually appropriate words, expressions, and types of participants in 

communication.  

Moderately: SS will maintain/demonstrate/ address most of the verbal/non-verbal 

features such as contextually appropriate words, expressions, and types of participants 

in communication.  

Partially: SS will maintain/demonstrate/address some of the verbal/non-verbal 

features such as contextually appropriate words, expressions, and types of participants 

in communication. 

Minimally: SS will maintain demonstrate/address a few of the verbal/non-verbal 

features such as contextually appropriate words, expressions, and types of participants 

in communication. 

 

 

 



 

 

Democratic practice  

1. SS demonstrates 

their ability to listen 

to others  

2. SS demonstrates 

their ability to 

respect other’s 

opinion 

3. SS demonstrates 

their ability to argue 

logically  

 

1. Fully 

2. Moderately  

3. Partially  

4     Minimally 

The descriptor of democratic practice 

Fully: SS will maintain/demonstrate/ address all the democratic norms such as being 

polite, inviting, and constructive in communication.  

Moderately: SS will maintain/demonstrate/ address most of the democratic norms 

such as being polite, inviting, and constructive in communication. 

Partially: SS will maintain/demonstrate/ address some of the democratic norms such 

as being polite, inviting, and constructive in communication. 

Minimally: SS will maintain/demonstrate/ address a few of the democratic norms 

such as being polite, inviting, and constructive in communication. 

 

 

 


