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Day 1 Session 3
Session: 1.3 Subject Conceptualization: English

Time: (14.00 — 15.00)
1 Hour

Objective: In this session, the trainee will know in which areas students can use English
(e.g., in real-life scenarios, in creative writing) and how students can orient themselves
with local values as well as democratic skills through the process of learning English.

Content:
» ldeas of competencies
« English subject conceptualization
» Unpacking the diagram of subject conceptualization
« Core dimensions as reflected in English

Teaching learning materials/aids:
« Powerpoint slides
« Poster papers
e Pen
o Marker
° TG

Preparation:

« Firstly, trainers must read the text of English subject conceptualization (referring to
1.3.2) to internalize the concepts in a way that they can deliver the ideas to the
trainees in a very simple way with ample examples and analogies.

o Then, the trainer will prepare a PPT slide/poster of a diagram along with other
required information

« The trainer must keep soft copies of the PPT and make sure that all the arrangements
are okay before the session starts.

Procedures:

Activity 1.3.1:
A short question-answer session with the trainees.
« What is the speciality of the new curriculum?
« Whether it is content-focused or competency-based?
« What do you think a competency-based English curriculum looks like?



Activity 1.3.2:

o The trainer will present PPT slides/poster (ideas of competencies, English subject
conceptualization, unpacking the diagram of subject conceptualization, core
dimensions as reflected in English)

« He/she has to make sure that everybody has understood the core concept of the
competencies (If it’s necessary, the trainer can use Bangla for making them
understand)

o The trainer will give the necessary feedback based on the responses of the
participants.

Activity 1.3.3:

« Divide the participants into groups and assign each group to do poster presentations
on different topics such as the diagram of English subject conceptualization, and
core dimensions of English subject as reflected in English.

Supportive materials:

1.3.2:

Learning area-based competence statement

To be able to receive and express by acquiring basic skills (listening, speaking, reading, writing,
observing, and feeling) of languages; to be able to appreciate the beauty of literature; to be able
to express oneself creatively and artistically using different media; to be able to communicate
effectively with tolerance and empathy at the individual, family, social, national and global
contexts.

Subject-wise competence statement

To be able to communicate effectively using basic skills of the English language for day-to-day
purposes, academic purposes and other specific purposes; to be able to exert creative as well as
critical insights to express aesthetically, and to appreciate English literary text; to be able to
uphold democratic practice in communication at the individual, social, national and global
contexts.

Subject conceptualization
Since English is viewed as a foreign language in Bangladesh, the K-12 curriculum of English needs
to maintain a balance of focus between real-life application and a good understanding of the



contexts in which the language learners are going to use
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This diagram illustrates how English as a subject is conceptualized in this curriculum framework.
The centre of the diagram contains the core knowledge and skills required for a learner. In terms
of knowledge, it covers linguistics rules along with their use relevant for the local and global
contexts. One key skill, interpretability, taps learners’ ability to interpret and understand the
literal as well as the intended meaning of a given verbal or non-verbal text. Another skill is clarity
of expression, and it demands the learners’ ability to express clearly, concisely, distinctively, and
appropriately in effective communication. However, effective communication does not rely only
on any particular knowledge and sets of skills, rather it requires contextual understanding and
cultural awareness along with a democratic attitude. These three aforesaid components form a
mediating lens which leads to the idea of ICC (Intercultural Communicative Competence).

A context sensitivecontext-sensitive cultural awareness in communication denotes an empathetic
attitude and ensures admiration and appreciation for diverse practices in communication.
Consequently, a democratic attitude on part of the language users becomes mandatory as it
facilitates a mindset to acknowledge different opinions in communication and the varied ways of
expression, as well as the readiness to articulate personal viewpoints.

In terms of English teaching-learning, as a second or foreign language, the prevalent ideas of
communicative competence have been questioned in relation to the notion of sociolinguistic
competence. The idea of sociolinguistic competence to an extent celebrates the cultural norms and
practices embedded in English-speaking society. As a matter of fact, language is not a value-free
media, rather it carries a particular culture which can create a social hierarchy in relation to English
and non-English speaking contexts. In accordance with the presentation of the language itself and
the culture associated, it is essential for learners from a non-English speaking context to have a
critical insight when learning to communicate in that particular language. That leads to the concept



of ICC and it acts like a mediating lens to regulate learners’ interpretation and expression following
the linguistic norms, and equip them to practice English in a preferred manner.

Through ICC, the core knowledge and skills are mediated for the applications in three major areas
which are - real-life application, sense of identity, and creative expression. Real-life application
covers the practice of English in everyday communication, for academic purposes, as well as for
other specific purposes. As language is a medium to exchange thoughts and emotions, learners
need to internalize aesthetic value for creative expression as well as to appreciate the beauty of
literature. Apart from real-life application and creative expression, another field of application is
unveiled with the language users’ capability to demonstrate a sense of identity in their practice.
Learners' sense of identity equips them with the ability to participate in logical arguments, and
ensure democratic practice in communication using their preferred linguistic norms.

Day 1 Session 4
Time: 15.30 — 17.00 (1.5 Hours)

4. Grade-wise competency and teaching-learning materials

Objectives: In this session, the trainee teachers will know in detail about the competency
statements of grade six and grade seven along with the newly designed student book and
teachers’ guide.

Subject matter:
« Competency statements of grade six
» Competency statements of grade seven
« Student resource book and TG for grade six
« Student resource book and TG for grade seven

Teaching learning materials/aids:

o PPT slides

o Poster paper
« Pen

« Whiteboard
o Markers

« Handouts of competency statements
o The textbooks

e Teachers’ Guide

Preparation:



The trainer must make sure that PPT slides/posters and/or adequate handouts are ready at
least a day before the session. S/he should ensure that digital media are in working
condition. Do not leave anything for the last minute.

The trainer should also calculate the time required for each of the activities to be done
during the session. Visualize all the activities the trainees will go through. This will help
you to prepare well.

Procedures:

Activity 1.4.1

Firstly, tell the trainees to think of a lesson from any of the existing English For Today
books and discuss the learning outcomes of that lesson in pairs. Then, ask two or three
pairs to share their responses.

Here, tell the trainees that our new curriculum is competency-based and the students will
achieve competency through the four stages of the experiential learning cycle (as discussed
in the earlier sessions).

Activity 1.4.2

Then, explain the competencies of grade six and grade seven using a PPT slide/poster and
tell them to discuss in groups. Address every query they have and make sure that they have
understood the competencies.

The competencies of grade six are:

1. Ability to communicate with relevance to a given context.

2. Ability to use appropriate vocabulary/ expression (in form of synonyms, antonyms,
phrases, etc.) in accordance with the context.

3. Ability to appreciate a democratic atmosphere in communication, and participate
accordingly.

4. Ability to comprehend and connect to a literary text using contextual clues.

Competencies of grade seven are:

Ability to repair communication breakdown relating to the contexts

Ability to recognize and transform different sentence structures

Ability to practice democratic norms by relevant social practices

Ability to connect emotionally with a literary text and express personal feelings
about it

PoONE



During the presentation, make sure to discuss that each competency has got its own focal
areas. Details are as follows —

Grade

List of competencies

Focus of the competency

Six

1. Ability to communicate with relevance
to a given context.

Content-specific
communication

2. Ability to use appropriate vocabulary/
expression (in form of synonyms, antonyms,
phrases, etc.) in accordance with the context.

Context -specific use of
grammar rule

3. Ability to appreciate democratic
atmosphere in communication, and participate
accordingly.

Maintaining a democratic
atmosphere in
communication

4. Ability to comprehend and connect to a
literary text using contextual clues.

Sense of aesthetics

Seven

1. Ability to repair communication
breakdown relating to the contexts

Strategies to
minimize communication failure

2. Ability to recognize and transform
different sentence structures

Transformation of sentence

structures

3. Ability to practice democratic norms by
relevant social practices

Maintaining a democratic
atmosphere in
communication

4. Ability to connect emotionally with a
literary text and express personal feelings about
it

Articulation of feelings and
preferences

Activity 1.4.3

Now state that, to achieve these competencies the students need to acquire some sets of
knowledge, skills, and values. For example, to achieve competency 1 of the grade six
English book the following sets of knowledge, skills, and values are needed.

The trainer must explain the grid, given below, in detail to all the trainees. During this
phase encourage the trainees to participate in the discussion.

The focus of the
competency

Unpacking the competency

Competency 1: Ability to communicate with relevance to
a given context




Content-specific « Ability to use context/situation-specific ways of

communication addressing (according to power
distance/age/relationship) to peers and adults

» Ability to communicate in formal and informal
situations

« Ability to communicate using verbal and non-verbal
clues

« Ability to use context/situation-specific
expressions/words (formal and informal situation)

Required Knowledge:
« features of interaction (e.g., turn-taking, verbal and
non-verbal clues)
« Contextually appropriate words and expressions
(considering time, place, and types of participants)
» features of formal and informal communications

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: Politeness, democratic
attitude, local values, culturally accepted norms

Now, divide the trainee teachers into some groups (depending on the number of
participants) and distribute handouts of “Unpacking Competencies” of different stated
competencies among them. Instruct all the groups to read the handouts attentively to
comprehend every knowledge, skill, and value associated with each competency of grade
six and grade seven, and then each group will share their understandings with the other
participants.

Each group’s presentation will be followed by a question-answer session.

Activity 1.3.4

In this phase, sample copies of some lessons/units of grades 6 and 7 will be distributed
among the groups of participants and the participants will reflect to discuss the mentionable
features of those lessons/units. In response to their discussion, the trainer must articulate



the mentionable features of those lessons/units or the Student books. The features are as
follows —

« The units included in the book cover different grammar items, different types of
writing, poems, short stories, play, comic strips, and conversations.

« The lesson/unit of this new book has no learning outcomes.

« The units of this new book are not divided into different lessons like in the previous
books.

« For the examination preparation/assessment, the ideas of each unit as well as the
competency will be the key to focus on, NOT the content of the units.

« Instructions, as well as concept notes, are also written in Bangla

» Every task and activity of each unit is equally important and the tasks and activities
of a unit altogether contribute to achieving a particular competency.

« In place of the English 1+ paper and 2« paper, this book comprises both grammar
and literature (e.g., prose and poetry).

« And the units with the steps of teaching as well as assessment strategies and answer
keys to all the tasks and activities are given in TG.

Now, sample copies of the same lessons/units of grades 6 and 7 from TG will be distributed
among the same groups of participants and again the participants will reflect to discuss the
remarkable features of those lessons/units. The trainees will also reflect on how TG will
help them in implementing the teaching-learning activities.

The trainer will take responses from the trainees. Then, s/he will share the following
remarkable features of those lesson/units or the English Teachers’ Book.

The features are as follows —

o This TG is self-explanatory as the essential concepts (for example, experiential
learning cycle, competency statements), techniques (teaching strategies, assessment
strategies, etc) and tools (such as rubrics, grammar correction checklist, etc)
required for teaching are included in this TG.

o Inthe TG, each unit is described with the relevant competency statement and four
steps of the experiential learning cycle.

o In the TG, time allocation for each unit is written, which indicates that ideally, a
teacher may need that mentioned time (for example, 6 hours) to complete a
particular unit. In practice, teachers might need more or less time depending upon
students’ comprehension and class performance.

« In the TG, instructions for teaching/conducting of particular task activities along
with the answer keys of each unit are written.

Assistive materials:



Activity 1.4.3

The focus of the competency

Grade Six

Unpacking the competency

Competency 1: Ability to communicate with relevance
to a given context

Content-specific
communication

« Ability to use context/situation-specific ways of
addressing (according to power
distance/age/relationship) to peers and adults

« Ability to communicate in formal and informal
situations

« Ability to communicate using verbal and non-
verbal clues

« Ability to use context/situation-specific
expressions/words (formal and informal situation)

Required Knowledge:
« features of interaction (e.g., turn-taking, verbal and
non-verbal clues)
« Contextually appropriate words and expressions
(considering time, place, and types of participants)
o features of formal and informal communications

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: Politeness, democratic
attitude, local values, culturally accepted norms

Competency 2: Ability to use appropriate vocabulary/
expression (in form of synonyms, antonyms, phrases,
etc.) and structures in accordance with the context.




Context -specific use of
grammar rule

Ability to use context-specific expressions/words
in communication

Ability to analyze linguistic features of a text
Ability to analyze the purpose of the text and the
target audience

Required Knowledge:

linguistic features (in form of vocab, phrases,
types of statements, nature of sentence
construction, formation of words, etc)
different genre/types of text (personal,
informative, imaginative)

purpose of the text

target audience

stated grammar items (referring to grade-wise
grammar progression)

reading subskills

writing subskills

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: Creative expression,
creative and critical thinking, analytical sense




Competency 3: Ability to appreciate a democratic
atmosphere in communication and participate
accordingly

Maintaining a
democratic atmosphere
in communication

ability to understand the values of democratic
practice

Ability to use culturally appropriate and socially
acceptable norms, gestures/expressions in
conversation

Ability to maintain democratic practice during a
conversation

Ability to promote democratic norms and values

Required Knowledge:

features of interaction (e.g., turn-taking)

local values

democratic norms/values

democratic attitude (such as being polite, inviting,
and constructive)

inappropriate/rude attitude (such as submissive,
authoritative, dominating, etc.)

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: democratic practice,
culturally accepted local values, critical thinking,
analytical sense, learners’ empowerment

Competency 4: Ability to comprehend and connect to
a literary text using contextual clues

Sense of aesthetics

Ability to internalize literary texts (e.g., story,
poetry, play, comic strips, etc)

Ability to analyze content as well as literary
features of a text

Ability to analyze the plot, setting, character,
theme, etc of a literary text

Ability to relate real-life experience (where
relevant) with the theme/content of given texts



The focus of the competency

« Ability to express personal thoughts/feelings

Required Knowledge:

« features of different types of literary texts (e.g.,
story, poetry, short play, comic strips, etc)

« reading subskills

« writing subskills

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: a sense of aesthetics,
critical thinking, creative thinking, analytical sense

Interdisciplinary: aligned with the 6= competency of
Bangla and 4+ of Art and Culture

Intradisciplinary: 2

Grade Seven

Unpacking the competency

Competency 1: Ability to repair communication
breakdown relating to the contexts

Strategies to
minimize communication
failure

« Ability to use different strategic
competencies in communication

« Ability to communicate using verbal and
non-verbal clues

« Ability to communicate in formal and
informal situations

Required Knowledge:
« features of interaction (e.g., turn-taking,
verbal and non-verbal clues, politeness)
« Reading sub-skills
« Organizational features of different genres
in writing




Contextually appropriate words and
expressions (considering time, place, and
types of participants)

features of formal and informal
communications

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: Politeness,
democratic attitude, local values, acceptance of
diversity

Competency 2: Ability to recognize and
transform different sentence structures

Transformation of sentence
structures

Ability to analyze linguistic features of a
text

Ability to analyze the purpose of the text
and the target audience

Ability to change the verbs in a sentence
according to the time of the
incidents/facts/actions

Ability to transform speech from direct to
indirect or vice versa

Ability to transform the sentences from
active to passive mode or vice versa

Required Knowledge:

linguistic features (in form of vocab,
phrases, types of statements, nature of
sentence construction, formation of words,
etc)

purpose of the text

target audience

stated grammar items (referring to grade-
wise grammar progression)




Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: analytical sense

Competency 3: Ability to practice democratic
norms in accordance with relevant social
practices

Maintaining a democratic
atmosphere in
communication

« Ability to understand the values of
democratic practice required in a particular
socio-cultural context

« Ability to use culturally appropriate and
socially acceptable norms,
gestures/expressions in conversation

« Ability to maintain democratic practice
during a conversation
required in a particular socio-cultural
context

Required Knowledge:

« local values

« intercultural communicative competence

« democratic norms/values

« democratic attitude (such as being polite,
inviting, constructive)

« inappropriate/rude attitude (such as
submissive, authoritative, dominating, etc.)

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: democratic
practice, culturally accepted local values, critical
thinking, analytical sense, learners’ empowerment




Competency 4: Ability to connect emotionally
with a literary text and express personal
feelings on it

Articulation of feelings and
preferences

Day 2 Session 2

A Sample class (by the Trainer)

Time: 10 amto 11 am (1 hour)

Ability to relate real-life experience (where
relevant) with the theme/content of literary
texts

Ability to express personal
thoughts/feelings and preferences of the
literary texts

Ability to internalize literary texts (e.g.,
story, poetry, play, comic strips, etc)
Ability to analyze content as well as literary
features of a text

Ability to analyze plot, setting, character,
theme, etc of a literary text

Required Knowledge:

features of different types of literary texts
(e.g., story, poetry, short play, comic strips,
etc)

reviewing literary texts

reading subskills

writing subskills

Required skills: 4 language skills and alternative
communication skills

Embedded values and attitude: a sense of
aesthetics, critical thinking, creative thinking,
analytical sense, articulative



2.2 Objective: In this session, the trainers will be exposed to a simulated class following
the four stages of experiential learning pedagogy, so that trainee teachers will have
firsthand knowledge of how experiential learning theory works in teaching-learning.

Topics/Subject/Content:

« A lesson reflecting the experiential learning cycle
« Assessment strategies

Teaching learning materials/aids:

« Whiteboard

o Markers

« Handouts/flip charts/ Multimedia slides
o The textbook

o Teachers’ Guide

o Rubrics

Preparation of the Trainer:

The trainer must make sure that PPT slides and/or adequate handouts (photocopies of Save
Our Home content and TG part, rubrics) are ready at least a day before the session. S/he
should ensure that digital media are in working condition. Do not leave anything for the
last minute.

The trainer should also calculate the time required for each of the activities to be done
during the session. Visualize all the activities the trainees will go through. This will help
you to prepare well.

Procedures:
Activity 2.2.1:

In this activity, the trainer (teacher) will demonstrate a lesson following the four stages of
experiential learning theory. The trainer may, for example, choose Unit 16 (Save Our
Home) of grade six, referring to supportive material 2.2.1.

Before starting the lesson, the trainer (teacher) will illustrate the purpose of this
demonstration, that is, trainee teachers will not only follow the lesson but at the same time,
the trainee teachers will need to identify the four stages of experiential learning theory from
his/her teaching.



Activity 2.2.2:

After finishing the lesson, in this activity, the trainer (teacher) will ask some questions to
the trainee teachers and provide feedback to their responses. The tentative questions will
be —

« What are the interesting things you see in this class?

« Can you identify the different stages of the experiential learning cycle in this

lesson?
« Can you identify the scope of assessment strategies in this teaching?
« Do you have any suggestions to make the class better?

Assistive material:

Session: 2.2.1
A Sample class plan
Unit Name: Save Our Home
Competency 3
Teaching plan (2.2.1)
1. Greet the students. 2 mins
2. Introduce the lesson by asking the trainees whether they feel safe in their
surrounding home environment. 8 minutes

3. Introduce the focal vocabulary/phrases and present them using different techniques.
Follow the 4 stages (present the vocabulary, say the word loud and ask them to pronounce
it after you 3/4 times, and ask them to infer the meaning of the vocabulary and finally, they
will use the word in a real-life situation) in presenting new vocabulary. 8
minutes

Focal Vocabularies: increase, decrease

4. Divide the class into small groups/pairs of 4-6 and ask them to do activity 16.1.
Check students’ understanding of the instruction. Then take the responses from 2/3
pairs/groups. Give necessary feedback. 6 mins
5. Now, ask them to discuss the following questions in the same pairs/groups. Later,
tell 2 or 3 pairs/groups to share their findings.
Questions:
« Are your findings safe for your environment? If yes, why? If not, why?
o Tell 2 ways to protect your
environment. 8 mins

Ensure participation of all trainees/students during the discussion, and use a rubric
to assess student engagement.



6. Tell the pairs/groups to read the “Comic Strip” and do activity 16.3. Then, elicit
answers from the whole class.

5 mins
7. Ask them to read the comic strip again and discuss one reason that makes Sifat, the
tree, the bird and the fish
sad. 5

mins
Ensure participation of all trainees during the discussion, and use a rubric to assess
student engagement.

8. Now, tell them to do activity 16.5. Make sure that they understand the instruction.
Provide them sufficient time to think and elicit answers from the whole
class. 8 mins

Ensure participation of all trainees during the discussion, and use a rubric to assess
democratic practice.

9. Conclude the class by inviting the trainees to share one of their resolutions to keep
their friends ( tree, bird, fish) safe and happy.

For activity 2.2.1
Save Our Home

New words/phrases: surrounding, increase, decrease, environment, cultivable land,

brick kiln, comic strip, long face, aware, aquarium, awful

1. In the box below, there are some names of your surroundings. Discuss in
pairs/groups, which of them are increasing (becoming more) and which are
decreasing (becoming less) in your environment. And list them in table A.

rivers, ponds, rain, cultivable land, trees, birds, roads, cars, playgrounds, houses, heat,
animals, machines, plastic, market places, dust, fishes, forests, buildings, wastes,
rickshaws, floods, chemical fertilizer, brick kiln, crops

Table A

Things that are increasing in your Things that are decreasing in your
environment environment




1. 1.
2. 2.
3. 3.
2. Now, see table A again, and discuss in pairs/groups the following questions:
a. Are your findings safe for your environment? if yes, why? If not, why?
b. Do you think this change in your environment creates problems for your health? If

yes, talk about 2/3 problems.

C. What can you do to protect your environment? Tell 2/3 of them.

3. In pairs/groups read the following ‘Comic Strip’ and match the following
expressions with their meanings.

coming to!

friend.

Comic Strip
Expressions Meanings
1. Why the long face? a. It’s time to be happy.
2. If not, why are friends b. It’s very sad!
for?
3. Be done with your sad c. Life in the world isn’t as safe as it was
face. in the past
4, That’s awful! d. What makes you sad?
5. What this world is e. Inneed, atrue friend is always beside a

16.4 Read the comic strip again and discuss in groups/ pairs what makes everyone
(Sifat, the tree, the bird, the fish) sad. Write all the reasons you find.
For example, Sifat is sad because his best friend is moving to another city.

The characters in the comic strip

The reasons for being sad

1. Sifat

2. The tree

3. The bird




4. The fish

16.5 Now, in pairs/groups, choose one of the ways to make Sifat, the tree, the bird,
and the fish happy. You can choose more than one option. Also, explain why you
choose that.
a. If one of your best friends is unhappy. You will-

1. spend a good time with him.

2. offer some gifts.

3. listen to him attentively

4. tell a joke
b. If your friend, the bird, lost his home as someone cut the tree. You will-

1. buy a cage for him

2. plant as many trees as possible

3. tell people not to cut trees

4. make a new nest in a tree
C. If your friend, the tree, lost his family to meet up human needs. You will-

1. plant new trees

2. tell people about the importance of trees

3. write to newspaper against it

4. make a long face

d. If your friend, the fish, lost his home because people are filling the water bodies.
You will-

1. put him into an aquarium

2. tryto forget it

3. make posters to make people aware

4. talk to your friends and make a plan

16.6 Read the comic strip again. In groups, think of some solutions to keep all of your
friends (the tree, the bird, and the fish) safe and happy. Then, rewrite/retell the story
with the solutions. You can write, draw or create a comic strip for telling the story.
Then, share it with the whole class.

Attachment 2



Area Scale
_ o _ 1. Fully
1. SS can communicate with friends in 2. Moderately
informal settings 3. Partially
Oral . L . 4, Minimally
communication 2. SS can communicate with friends in
formal settings
3. SS can communicate with unknown
person in informal settings
4. SS can communicate with unknown
person in formal settings
_ S _ 1. Fully
Democratic 1. SS demonstrates their ability to listen | 2 Moderately
practice to others 3. Partially
- 4, Minimall
2. SS demonstrates their ability to respect y

other’s opinion

3. SS demonstrates their ability to argue

logically




Student
engagement

1. SS participate willingly in discussion

2. SS demonstrates their ability to
encourage others in discussion

3. [1]SS with challenges in verbal
communication contribute to discussion

1. All the SS
2. Most of the
SS

3. Some of the
SS

4, A few of the
SS

1. Fully

2. Moderately
3. Partially

4, Minimally
1. Fully

2. Moderately
3. Partially

4, Minimally
5. Not
applicable

SS with verbal communication challenges: students with hearing and speech impairment,
students with cerebral palsy, students with autism, and other associated conditions.

Day 2 Session 3: Preparation for Simulation class by the trainee

Time: 11.30 - 1.00 PM
Objectives: In this session, the trainee teachers will know about how they should take
preparation for the simulation classes as well as how to use feedback guidelines in a

training session.

Content:

« Required teaching competency
« Subject knowledge
« Guideline for simulation



« Guideline for feedback during the simulation

Teaching learning material/aids:
o PPT slides
o Poster paper
e Pen
o Whiteboard
o Markers
« Handouts of Unit and TG parts
o The textbooks
o Teachers’ Guide

Preparation of the Trainer:

The trainer must make sure that PPT slides and/or adequate handouts (six photocopies of
different Units from grade six and seven books, rubrics) are ready at least a day before the
session. S/he should ensure that digital media are in working condition. Do not leave
anything for the last minute.

The trainer should also calculate the time required for each of the activities to be done
during the session. Visualize all the activities the trainees will go through. This will help
you to prepare well.

Procedures:
Activity 2.3.1 - Required knowledge and Skills for Teaching/ Simulation

The trainer will tell the trainees to discuss in groups the required knowledge and
skills for teaching as well as for simulation classes and to share their views within
the groups.

After the sharing, the trainer will show PPT slides/posters (Referring to supportive
materials 2.3.1) and explain all the knowledge and skills required for teaching with
new English books of grade six and seven.

Activity 2.3.2 - Organising the Simulation Session

Divide the class into 10 - 12 groups. Distribute six units from grade six and six units from grade
seven among the trainees. It is to be noted that the 12 units (six each from grades 6 and 7) must
cover all the competencies of the English curriculum. Among the groups, all the members need to
be prepared to take part in the simulations and the simulation part will be decided through a lottery.



The trainee will do the simulation from class six on day two and 3, and on day 4 they will do the
simulation from class seven.

Mention to the trainees that, during the simulations, all other trainees will act as students and a
selected group of teachers/trainees will play the role of observers. The observer will give feedback
after the sessions along with the trainers.

In providing the feedback, the observer teams will maintain the following steps —

o First, talk about the strength of the sessions/classes
e Second, suggest the areas to improve with examples
« Finally, conclude with a positive note

The trainer will prepare a simulation and observation schedule (Referring to supportive

materials 2.3.2) and display it on the wall so that every group can see and take part in simulations
accordingly.

Activity 2.3.3
Guideline for Feedback

Ask the trainees to use the guidelines included in the supportive materials (Referring to 2.3.3).
Q&A part

Finally, a question-answer session will take place.

Supportive materials

2.3.1
PPT slides/Posters

During teaching/simulation, a teacher must act professionally, and for that he/she must
have the following sets of knowledge and skills —

Required Knowledge
o Different types of writing (e.g., descriptive and narrative texts, imaginary texts,
formal and informal letters, formal and informal conversations, persuasive and
argumentative)
e Reading sub-skills (e.g., skimming, scanning, inferring, guessing)
o Features/characteristics of literary texts
o For shorty story (plot, character, settings)
e For poem (rhyme, stanza)
« For play (dialogue, character, act, scene, setting)




Required Pedagogical Approach
o Experiential learning
e Use of assessment tools
e Record of progress

A teacher must act honestly, professionally, and impartially in teaching as well as assessing the
learners.

2.3.2
Simulation and observation schedule

Teaching group | Observer group
1 12
2 11
3 10
4 9
5 8
6 1
7 2
8 3
9 4
10 5
11 6
12 7

2.3.3 Guideline for Feedback

Feedback guideline
Name of the teacher observed

Class

Lesson Title

Competency used

Stage of experiental learning cycle reflected in this lesson

Comment on the following points:

1. Student enagement




Appropriate use of SBand TG

Achieving the required competency

SS participation in terms of the stage of the learning cycle

Appropriate use of assessment strategy

Any other comments




5.1 Assessment and Report card

Day 5 Session 1
Session: 5.1 Assessment

Time: (09.00 — 11.00)
2 Hours

Objective: In this session, the trainee will know about the assessment procedures of the
new curriculum and how to record the progress of the students throughout the year.

Content:
« Continuous assessment
o Assessment for learning
« Performance indicators
« Performance standards

Teaching learning materials/aids:
« Powerpoint slides
« Poster papers

e Pen
o Marker
e« TG

Preparation:

« Firstly, trainers must read the text of performance indicators (referring to 5.1.2) to
internalize the concepts in a way that they can deliver the ideas to the trainees in a
very simple way with ample examples and analogies.

o Then, the trainer will prepare a PPT slide/poster of a diagram along with other
required information

« The trainer must keep soft copies of the PPT and make sure that all the arrangements
are okay before the session starts.

Procedures:



Activity 5.1.1:

A short question-answer session with the trainees.
« What is continuous assessment?
o What is Assessment for learning?

Activity 5.1.2:

o The trainer will present PPT slides/posters on assessment procedures (ideas of
continuous assessment, summative assessment, performance indicators, and
performance standards).

« He/she has to make sure that everybody understands the new ideas of assessment,
as well as how to keep records of the students throughout the year.

o The trainer will give the necessary feedback based on the responses of the
participants.

Activity 5.1.3:

« Divide the participants into groups and assign each group to do poster presentations
on different topics such as the diagram of English subject conceptualization, and
core dimensions of English subject as reflected in English.

Supportive materials:

5.1.2:

Grade Six

Competency 1: Ability to communicate with relevance to a given context.

P11: Students interact using words and appropriate expressions according to the specific
situation

Expert: Students interact with different age groups using appropriate words and expressions
according to the contexts

Evidence: Appropriate use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), refusal
(politely refusal), and closing remarks (thank you, bye, take care) in the interactions.

Intermediate: Students interact and subsequently modify their interaction according to the
situations but fail to demonstrate the appropriateness

Evidence: Changing/modifying greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and
closing remarks (thank you, bye, take care) in the interactions accordingly.

Elementary: Students interact with people in different situations using their limited vocabulary

45%




Evidence: Failure of using greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and closing
remarks (thank you, bye, take care) appropriately in the interactions.

P1 2: Students produce written texts following appropriate features of greetings, body
and closing remarks in a formal and informal letter

Expert: Students produce formal and informal texts using the features of greetings, body and
closing remarks appropriately

Evidence: Appropriate use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and
closing remarks (Best regards, thank you, bye, take care) in writing.

Intermediate: Students produce formal and informal texts using the features of greetings, body and
closing remarks partially

Evidence: Partial use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and closing
remarks (Best regards, thank you, bye, take care) in writing.

Elementary: Students produce formal and informal texts using the features of greetings, body and
closing remarks minimally

Evidence: Limited/Minimum use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), and
closing remarks (Best regards, thank you, bye, take care) in writing.

45%

PI 3: Students interact using appropriate ways of greetings, addressing, refusal, and
. . e 10%

closing remarks according to the specific culture and context

Expert: Students interact in accordance with different cultural contexts using ways of greetings,

addressing, refusal, and closing remarks appropriately

Evidence: Appropriate use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), refusal

(politely refusal), and closing remarks (Best regards, thank you, bye, take care) according to different

cultural contexts.

Intermediate: Students interact in accordance with different cultural context using ways of

greetings, addressing, refusal, and closing remarks partially

Evidence: Partial use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name), refusal (politely

refusal), and closing remarks (Best regards, thank you, bye, take care) according to different cultural

contexts.

Elementary: Students interact in accordance with different cultural contexts using ways of

greetings, addressing refusal, and closing remarks minimally

Evidence: Limited/minimum use of greetings (Hi/Hello), addressing (Dear/Sir/madam/by name),

refusal (politely refusal), and closing remarks (Best regards, thank you, bye, take care) according to

different cultural contexts.

Competency 2: Ability to use appropriate vocabulary/ expression (in form of synonyms, antonyms,
phrases, etc.) in accordance with the context.

P1 1: Students analyse different linguistic features in accordance with the purpose of
the texts

Expert: Students, without any guidance, analyse different linguistic features following the purpose
of the texts.

30%




Evidence: Identifying different linguistic features (Capitalization and punctuation marks, Articles,
Nouns, Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple
Present, Past and Future tenses)

Intermediate: Students, with limited guidance, analyse different linguistic features following the
purpose of the texts.

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, Articles,
Nouns, Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple
Present, Past and Future tenses)

Elementary: Students, with guidance, analyse different linguistic features following the purpose of
the texts.

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, Articles,
Nouns, Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple
Present, Past and Future tenses)

PI 2: Students use different linguistic features according to the context in producing 70%
texts

Expert: Students, without any guidance, use different linguistic features according to the contexts
in producing texts.

Evidence: Using different linguistic features (Capitalization and punctuation marks, Articles, Nouns,
Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple Present, Past
and Future tenses)

Intermediate: Students, with limited guidance, use different linguistic features according to the
contexts in producing texts.

Evidence: Using different linguistic features (Capitalization and punctuation marks, Articles, Nouns,
Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple Present, Past
and Future tenses)

Elementary: Students, with guidance, use different linguistic features according to the contexts in
producing texts.

Evidence: Using different linguistic features (Capitalization and punctuation marks, Articles, Nouns,
Pronouns and Adjectives, Modal verbs, Assertive and Interrogative sentences, Simple Present, Past
and Future tenses)

Competency 3: Ability to appreciate a democratic atmosphere in communication and participate
accordingly.

P1 1: Students practice democratic skills in different situations | 80%
Expert: Students practice different democratic skills on most occasions.

Evidence: Listening to others attentively, respecting others’ opinions and responding logically.
Intermediate: Students practice democratic skills on some occasions.

Evidence: Listening to others attentively, respecting others’ opinions and responding logically.
Elementary: Students practice democratic skills on rare occasions.

Evidence: Listening to others attentively, respecting others’ opinions and responding logically.

P1 2: Students encourage a democratic attitude in different situations. | 20%
Expert: Students encourage others to practice democratic skills on most occasions.




Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking),
inviting, listening to others attentively, respecting others’ opinions and responding logically.

Intermediate: Students encourage others to practice democratic skills on some occasions.

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking),
inviting, listening to others attentively, respecting others’ opinions and responding logically.

Elementary: Students encourage others to practice democratic skills on rare occasions.

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking),
inviting, listening to others attentively, respecting others’ opinions and responding logically.

Competency 4: Ability to comprehend and connect to a literary text using contextual clues

P1 1: Students analyse the features of the literary text | 30%

Expert: Students analyse almost all of the features of any literary text.

Evidence: Identifying different literary features (plot, setting, character, rhymes, stanza, dialogue,
act/scene) from any literary text.

Intermediate: Students analyse some of the features of any literary text.

Evidence: Identifying different literary features (plot, setting, character, rhymes, stanza, dialogue,
act/scene) from any literary text.

Elementary: Students analyse a few of the features of any literary text.

Evidence: Identifying different literary features (plot, setting, character, rhymes, stanza, dialogue,
act/scene) from any literary text.

P12: Students produce texts following the features of the literary texts based on their

: ) o 70%
experience/imagination

Expert: Students, without any guidance, express their experience/imagination which reflects the
features of the literary texts.

Evidence: Using different literary features (plot, setting, character, rhymes, stanza, dialogue,
act/scene) in expressing experiences and imagination.

Intermediate: Students, with limited guidance, express their experience/imagination which reflects
the features of the literary texts.

Evidence: Using different literary features (plot, setting, character, rhymes, stanza, dialogue,
act/scene) in expressing experiences and imagination.

Elementary: Students, with guidance, express their experience/imagination which reflects the
features of the literary texts.

Evidence: Using different literary features (plot, setting, character, rhymes, stanza, dialogue,
act/scene) in expressing experiences and imagination.

Performance Standards

PS1: Students comprehend and interpret the texts according to the contexts.

Expert: Students, without any guidance, comprehend and interpret the texts according to the
contexts.

Intermediate: Students, with limited guidance, comprehend and interpret the texts according to
the contexts.




Elementary: Students, with guidance, comprehend and interpret the texts according to the
contexts.

PS2: Students express their points of view (opinion/imagination/arguments).

Expert: Students, without any guidance, articulate their points of view.

Intermediate: Students, with limited guidance, articulate their points of view.

Elementary: Students, with guidance, articulate their points of view.

Grade Seven

Competency 1: Ability to repair communication breakdown relating to the contexts.

PI 1: Students use various strategies to repair oral communication breakdown | 15%

Expert: Students, without any guidance, apply various strategies to repair and minimize oral
communication breakdown.

Evidence: Using appropriate parts of speech, tenses, and body language in communication.

Intermediate: Students, with limited guidance, apply various strategies to repair and minimize oral
communication breakdown.

Evidence: Using appropriate parts of speech, tenses, and body language in communication.

Elementary: Students, with guidance, apply various strategies to repair and minimize oral
communication breakdown.

Evidence: Using appropriate parts of speech, tenses, and body language in communication.

PI 2: Students use various reading strategies to infer meaning from the texts | 85%

Expert: Students, independently, use various reading strategies to infer meaning from the texts.

Evidence: Using reading strategies such as rereading the text, using contextual clues (understanding
of the title, illustrations, explanations) skimming, and scanning to understand a text.

Intermediate: Students, with the help of their peers, use various reading strategies to infer meaning
from the texts.

Evidence: Using reading strategies such as rereading the text, using contextual clues (understanding
of the title, illustrations, explanations) skimming, and scanning to understand a text.

Elementary: Students, with the help of their peers and teachers, use various reading strategies to
infer meaning from the texts.

Evidence: Using reading strategies such as rereading the text, using contextual clues (understanding
of the title, illustrations, explanations) skimming, and scanning to understand a text.

Competency 2: Ability to recognize and transform different sentence structures.

PI 1: Students use different linguistic features in accordance with the purpose of the

[
texts 40%




Expert: Students, without any guidance, use different linguistic features in accordance with the
purpose of the texts.

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, articles,
parts of speech, modal verbs, appropriate sentences, tenses, active and passive forms of sentences,
synonyms and antonyms)

Intermediate: Students, with limited guidance, use different linguistic features in accordance with
the purpose of the texts.

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, articles,
parts of speech, modal verbs, appropriate sentences, tenses, active and passive forms of sentences,
synonyms and antonyms)

Elementary: Students, with guidance, use different linguistic features in accordance with the
purpose of the texts.

Evidence: Identifying different linguistic features (Capitalization and punctuation marks, articles,
parts of speech, modal verbs, appropriate sentences, tenses, active and passive forms of sentences,
synonyms and antonyms)

PI 2: Students transform sentence structures according to the situations | 60%
Expert: Students, independently, transform sentence structures according to the situations.
Evidence: Transforming sentences (affirmative to negative, assertive to interrogative, active to
passive) tenses (present to past/future and vice versa) synonyms to antonyms and vice versa in
writing.

Intermediate: Students, with the help of their peers, transform sentence structures according to the
situations.

Evidence: Transforming sentences (affirmative to negative, assertive to interrogative, active to
passive) tenses (present to past/future and vice versa) synonyms to antonyms and vice versa in
writing.

Elementary: Students, with the help of their peers and teachers, transform sentence structures
according to the situations.

Evidence: Transforming sentences (affirmative to negative, assertive to interrogative, active to
passive) tenses (present to past/future and vice versa) synonyms to antonyms and vice versa in
writing.

Competency 3: Ability to practice democratic norms in accordance with relevant social practices.

PI 1: Students practice democratic skills in different situations | 80%
Expert: Students practice different democratic skills on most occasions.

Evidence: Listening to others attentively, respecting others’ opinions, and responding logically.
Intermediate: Students practice democratic skills on some occasions.

Evidence: Listening to others attentively, respecting others’ opinions, and responding logically.
Elementary: Students practice democratic skills on rare occasions.

Evidence: Listening to others attentively, respecting others’ opinions, and responding logically.

PI 2: Students encourage a democratic attitude in different situations | 20%
Expert: Students encourage others to practice democratic skills on most occasions.

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking),
inviting, listening to others attentively, respecting others’ opinions, and responding logically.




Intermediate: Students encourage others to practice democratic skills on some occasions.
Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking),
inviting, listening to others attentively, respecting others’ opinions, and responding logically.
Elementary: Students encourage others to practice democratic skills on rare occasions.

Evidence: Creating scopes for others to share their thoughts/feelings in conversations (turn-taking),
inviting, listening to others attentively, respecting others’ opinions and responding logically.

Competency 4: Ability to connect emotionally with a literary text and express personal feelings on it

PI 1: Students analyse the features of the literary texts | 10%
Expert: Students analyse almost all of the features of any literary text.

Evidence: Identifying different literary features (central theme, point of view, plot, setting, character,
rhymes, stanza, dialogue, act/scene) from any literary text.

Intermediate: Students analyse some of the features of any literary text.

Evidence: Identifying different literary features (central theme, point of view, plot, setting, character,
rhymes, stanza, dialogue, act/scene) from any literary text.

Elementary: Students analyse a few of the features of any literary text.

Evidence: Identifying different literary features (central theme, point of view, plot, setting, character,
rhymes, stanza, dialogue, act/scene) from any literary text.

PI 2: Students produce texts following the features of the literary texts based on their
experience/imagination

Expert: Students, without any guidance, express their experience/imagination which reflects the
features of the literary texts.

Evidence: Using different literary features (central theme, point of view, plot, setting, character,
rhymes, stanza, dialogue, act/scene) in expressing experiences and imagination.

Intermediate: Students, with limited guidance, express their experience/imagination which reflects
the features of the literary texts.

Evidence: Using different literary features (central theme, point of view, plot, setting, character,
rhymes, stanza, dialogue, act/scene) in expressing experiences and imagination.

Elementary: Students, with guidance, express their experience/imagination which reflects the
features of the literary texts.

Evidence: Using different literary features (central theme, point of view, plot, setting, character,
rhymes, stanza, dialogue, act/scene) in expressing experiences and imagination.

60%

PI 3: Students express their feelings/opinions about the literary texts | 30%
Expert: Students, independently, express their feelings/opinions about literary texts.

Evidence: Identifying the interesting things (in the form of central theme, point of view, plot, setting,
character, rhymes, stanza, dialogue, act/scene) in literary texts and expressing/articulating
preferences (liking, disliking) with examples/evidence.

Intermediate: Students, with help of their peers, express their feelings/opinions about the literary
texts. Preference

Evidence: Identifying the interesting things (in the form of the central theme, point of view, plot,
setting, character, rhymes, stanza, dialogue, act/scene) in literary texts and expressing/articulating
preferences (liking, disliking) with examples/evidence.

Elementary: Students, with help of their peers and teachers, express their feelings/opinions about
the literary texts.




Evidence: Identifying the interesting things (in the form of the central theme, point of view, plot,
setting, character, rhymes, stanza, dialogue, act/scene) in literary texts and expressing/articulating
preferences (liking, disliking) with examples/evidence.

PS1: Students use different strategies to comprehend the texts according to the contexts.

Expert: Students, without any guidance, use different strategies to comprehend the texts according
to the contexts.

Intermediate: Students, with limited guidance, use different strategies to comprehend the texts
according to the contexts.

Elementary: Students, with guidance, use different strategies to comprehend the texts according to
the contexts.

PS2: Students express their preferences on the basis of evaluating any literary texts.

Expert: Students, without any guidance, express their preferences on the basis of evaluating any
literary texts.

Intermediate: Students, with limited guidance, express their preferences on the basis of
evaluating any literary texts.

Elementary: Students, with guidance, express their preferences on the basis of evaluating any
literary texts.




The summative assessment process for the 15 six months of Grade six

Assessment strategies:

e Problem-solving activities followed by narrativefopen-ended writing.

Problem-solving activities such as

e On your way to school, you found a puppy for a kitten or a bird. What are you going to do
that puppy or a bird? And how you are going to do that? are you going to do it by yourself
only or you are going to seek help from your friends? Now write a short text on it.

e One day you found one of your friends was shouting and appeared rude to other friends. In
such a situation, how you are going to make your friend understand that what he or she is
doing is not appropriate? What are the things that you can tell your friend that will help
him to be polite and friendly with others? Write a short text on it.

e Your school has organised a study tour and you are all excited to go. However, you came
to know that one of your best friends Ritika is not going as Ritika has got some physical
disability or issues (for example, she has got Visual impairment or physical disability, or
she could be diabetic). In such a situation, What are you going to do to make your friend
comfortable so that she could eagerly go on that study tour and enjoy herself with you
all? Write a short text on it.

e A group of teachers from different countries are coming to visit your school and you are
asked to give a presentation on your classroom activities, co-curricular activities and how
all these help you learn better to be helpful to others. Write a short text on it.

Implementation strategies

1. Divide the class into groups consisting of 5-10 students and distribute the topics among them.
2. Students will discuss in groups to find or identify the probable solutions to the given
problems. Also, they will note down the points or solutions for further use. (2hours)



Now, with the help of teachers, students will plan a storyline with their findings. (1 hour)
Then, they will produce a draft of their stories

After that, they will make necessary corrections with the help of peers and the teacher
Finally, students individually will produce stories as assignments.

As a means of summative assessment, students will be assessed with those assignments.

Rubrics to assess oral communication ability

Rubrics to assess democratic practice

Grammar correction Checklist

Checklist reflecting the relevance of content, and organisation as well as literary features

The summative assessment process for the 2" six months of grade six

Assessment strategies:

A project-based activity followed by writing/developing a storyline.

The focus of the activity is to make the SS able to develop a storyline using their
experiences and imagination.

To complete this project-based activity SS, either individually or in groups, will complete
a series of activities (such as self-study/research, group discussion, talking to the teacher,
presentation, and developing a storyline).

SS will complete the activity within 4- 6 classes/ in a week.

This project-based activity will progress under the guidance of the teachers.

After completing it, SS can submit it in any form.

Implementation strategies:

The activities:

1.

2.

Sharing individual experience in groups/class:

Each student will talk about one of the interesting activities/experiences they enjoyed
during classroom activities of any subject this year. For example, students can talk about
if they made/developed any model, organised an awareness program, arranged a fair, took
part in singing/acted out in a play, or went on a study tour.

Writing the experience they talked about:



Tool

The students will make an outline of their experiences and then write it individually. They
will focus on-

o Adetailed description of the activity

e The interesting parts and the challenges of the experience

e How they overcame the challenges

e Their learnings from the experience

Develop a storyline based on the experience:

Here, the students in groups will talk to develop a storyline in the form they choose based
on their experiences. They will talk about the title, the literary and linguistic features of the
storyline, and organization, changing some parts of their experiences and adding new ideas
from their imagination to make it a better piece of literary writing. They can take the
teacher’s help and do the necessary research using any sources.

Writing the storyline:
After the discussion, they will develop the storyline at home.

Revise and edit:
The students will carefully check the storyline and do the necessary corrections with the
help of peers and the teacher.

Submission:
Finally, the students will submit the storyline following the given guidelines (size of the
paper, presentation, design of the paper, etc.) by the teacher.

Rubrics to assess oral communication ability

Rubrics to assess democratic practice

Grammar correction Checklist

Checklist reflecting the relevance of content, and organisation as well as literary features

Assessment tools are as follows -

1.
2.
3.

Grammar correction checklist

Spelling
Articles

Number



Gender
Person
Parts of speech

Punctuations and capitalization

© N o 0 A~

Sentence construction
e Subject-verb agreement
e Tense

9. Organization of the text

e Topic sentence

e Body of the text

e Concluding sentence

10.Literary features of text

e Character

e Plot
e Setting
Observation Grid/Checklist
Area Scale
1. SS can communicate 1. Fully
with friends in 2. Moderately
informal settings 3. Partially
2. SScan communicate 4. Minimally

with friends in

.. formal settings
Oral communication g

ability

! For literary texts (such as poetry, short story, play) Ts must discus those literary features.



3. SS can communicate
with an unknown
person in informal
settings

4. SS can communicate
with an unknown
person in formal

settings

The descriptor of oral communication ability

Fully: SS will maintain/demonstrate/ address all the verbal/non-verbal features such as
contextually appropriate words, expressions, and types of participants in
communication.

Moderately: SS will maintain/demonstrate/ address most of the verbal/non-verbal
features such as contextually appropriate words, expressions, and types of participants
in communication.

Partially: SS will maintain/demonstrate/address some of the verbal/non-verbal
features such as contextually appropriate words, expressions, and types of participants
in communication.

Minimally: SS will maintain demonstrate/address a few of the verbal/non-verbal
features such as contextually appropriate words, expressions, and types of participants

in communication.




1. SS demonstrates 1. Fully
their ability to listen 2. Moderately
Democratic practice to others 3. Partially
2. SS demonstrates 4 Minimally

their ability to
respect other’s
opinion

3. SS demonstrates
their ability to argue
logically

The descriptor of democratic practice

Fully: SS will maintain/demonstrate/ address all the democratic norms such as being
polite, inviting, and constructive in communication.

Moderately: SS will maintain/demonstrate/ address most of the democratic norms
such as being polite, inviting, and constructive in communication.

Partially: SS will maintain/demonstrate/ address some of the democratic norms such
as being polite, inviting, and constructive in communication.

Minimally: SS will maintain/demonstrate/ address a few of the democratic norms

such as being polite, inviting, and constructive in communication.




